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PREFACE 


'From time to time, the Council of the Great City Schools will receive 
a request from one of its members to survey other urban districts on issues 
of major concern or interest. In addition to the topic of testing and achieve- 
ment being one of the most frequently asked about issues of our office, the 
Council's Board of Directors has identified information on minimal achieve- 
ment standards as one of its basic needs. In response, staff has gathered 
data on the status of minimal competency testing in our member districts 
and has packaged the results in this report. Maureen Connelly, who worked 
at the Council as a Summer Intern and has returned to her studies at Yale, and 
Michael Casserly, the Council's Legislative and Research Specialist were 
responsible for initiating and conducting the survey. We felt that their 


findings would be of interest to all of our member school districts. 


The Council would like to thank the testing directors in our districts 
who contributed so much to this document, Maureen and Michael for their research, 


and Gwendolen Ingraham for typing the various drafts of the report. 


Samuel B. Husk 
Executive Director 
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MINIMUM COMPETENCY TESTING IN THE GREAT CITY SCHOOLS 


This report represents the first attempt by the Council of the Great City 
Schools to assess the status of minimal competency testing in its twenty-eight 
member cities. Since many of the districts have not fully implemented their 
testing plans, few conclusions can be drawn from this preliminary survey 
about how well the new programs are working, and it is certainly too soon to begin 
comparing the standards achieved by children in one district with those in 
another. Consequently, this report does not focus on the results of the tests, 


but rather on the general characteristics of each competency testing program. 


Because educators have not agreed upon a standard definition for competency 
testing - nor for "competence" itself - we have applied the term to many dif- 
ferent kinds of testing programs for the purposes of this report. Few cities 
use the same tests, except in cases where a statewide testing mandate 
has been issued, nor have they collaborated in developing their programs. 
Standardized tests administered in one city for program evaluation or instructional 
silane serve as the competency tests in another. The content covered by the tests 
Yange from basic literacy to applied life skills such as filling ‘out an application 
reading a recipe or writing a check. The grades at which the tests are administered . 
also vary widely. Finally there is no single producer of competency tests. In 
some cases the state develops the tests; in others, the local school system, in 


others a private testing agency; and in still others, any combination of the 


three. 


The programs discussed in this report do have some similarities, however; 


most have been developed and implemented during the last four years, many of 


the competency tests are being used to determine whether a student will graduate 
and receive a diploma, and the tests have been implemented in conjunction 

with remedial instruction. Finally, the tests represent each school system 

and the community's first attempt at identifying the skills neces-ary to function 


in society. 


In order to describe each program as accurately and comprehensively as 
possible, both the superintendent and the testing director from each Council 
district were asked for information about: test titles, test producers, skills 
tested, grade levels tested, use of test results, program origins, special 
student policies, test purposes, and parental participation. We have included 
in this report a summary of each of these program components and a description 
of the competency testing program for each district. One note of caution: 

é Due to new legislation, community needs and the continuing validation process 
these programs are changing rapidly. The accuracy of the descriptions that we 
have provided here will necessarily fade some with time. In addition, it should 


be kept in mind that although broadly defined for this report, minimum competency 


programs do not include the standard achievement testing efforts found in almost 


all school districts. 


SURVEY RESULTS 


When the Programs Began 


Of the twenty-eight Council members surveyed for this report, twenty-six 
have either implemented or are developing a minimal competency testing program. 
Twenty of the twenty-six districts initiated or pilot-tested their minimal com- 


petency programs between 1975 and 1978. Boston is just now getting started, and 


ma, 
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Buffalo and New York are changing programs because of alterations in their state- 
wide Regents Exams. The oldest programs include those in Atlanta, whose testing 
was initiated by the State in 1971; Dallas, which developed its own exam-- 
"The Basic Objectives Assessment Test" (BOAT) -- in 1974; and Denver whose 


"Proficiency and Review Test" has been used since 1960, fifteen years prior 


to state mandate. 


Despite the fact that most of the programs have been developed and piloted, 
only six districts - Baltimore, Chicago, Denver, Portland, Milwaukee, and 
Philadelphia - already base their diplomas, in part, on scores obtained on the 
minimal competency exams. Pittsburgh's requirement will go into effect with the 
class of 1980; and twelve other systems’ with the class of 1981. Dade County's 
and Atlanta's program requirements will become effective with the classes of 


1983 and 1985 respectively. The graduation requirement of the Florida state 


program, in which Dade County participates, was recently challenged in U.S. 
District Court. The Court ruled that the State could not make its functional 
literacy test a requirement for graduation until all vestiges of school segregation 
were removed. The validity of the exam was upheld but its alleged racial bias 


convinced the Court to postpone its use as a graduation determinant until 1983. 


The case is now being appealed. 


Initiators of the Tests: 

Approximately 36 states are sebively developing or using minimum competency 
tests. There are, at present, four states, in which the Council has member 
districts, for which there is no state mandated minimum competency testing pro- 
gram: Ohio, Wisconsin, Minnesota and Pennsylvania (See Table 1). Therefore it 


is not surprising that in Ohio, neither Toledo nor Cleveland have minimum 


“a. 


Table l. 


School Govt. level Grade levels Test used for Test used for high 
System setting standards assessed grade promo- school graduation 
tion 

California state & local 4-6, 7-9, 

10-11 no yes 
Colorado local 9-12 no no 
Florida state & local 3,5,8,11 yes yes 
Georgia state 4,8,11 no no 
Illinois local optional no no 
Louisiana state 4,8,11 no no 
Maryland state 3,7,9,11 yes yes 
Massachusetts local optional no no 
Michigan state 4,7,10 no no 
Minnesota no program no program no no 
Missouri state 8 no no 
New York state 3,6,8,9, no yes 

10,11,12 

Ohio no program no program no no 
Oregon local optional no yes 
Pennsylvania no program no program no no 
Tennessee state & local 4,5,6,8,i1, no yes 
Texas no program program ne no 
Virginia state & local k-6, 9-12 no yes 
Washington local 4-8 no no 
Washington, DC local k-8, 9-12 no no 
Wisconsin no program no program no no 


COUNCIL STATES HAVING MINIMUM COMPETENCY TESTING* 


*Data from Education Commission of The States. 


States Activity - Minimum 
Competency Testing, January, 1979. 


“ie 


competency testing. Milwaukee, Minneapolis, Philadelphia and Pittsburgh 
all have full-fledged competency testing efforts. The remaining Council districts 


are located in states mandating some form of competency testing. 


' There are four Council districts that have adopted their state-level com- 
petency tests: Buffalo, New York City, St. Louis and Dade County. Norfolk is 
using exams developed by the state and by private firms for the state. On the 
other hand, six districts have designed programs before state mandate. They include: 
Chicago, Dallas, Denver, Detroit, New Orleans and Seattle. Dallas and the state 
of Texas are now negotiating over whether Dallas can continue to use its own local- 
ly developed exam or will have to implement the state test when it is completed. 
In five other instances, the state has passed legislation requiring the district 
to develop its own tests: Oakland, Long Beach, San Francisco, Memphis and Nashville. 
The State of Oregon requires that districts set competency standards but does not 
mandate their measurement by test; Portland has elected to do so, however. One 
other district, Boston, is now under state mandate and will be allowed to choose 
a state-developed exam, a commercial exam approved by the state or a locally-de- 


signed test also approved by the state. (See Table 2, column 3 and 4.) 


The origins of the programs in Atlanta, Baltimore, and Los Angeles are a bit 


more complicated. The state of Georgia was the prime sponsor for the program 
now in the Atlanta Schools. Georgia has cperated a state-wide assessment program 
since 1971. The Atlanta Schools use two tests produced by the state according 

to state mandate and another test - the "Life Role Skills" exam - that was 
required by the state but is being developed locally. Baltimore has a two- 
tiered program. “The locally-developed test grew out of work done in 1975 in 


Baltimore and the state exam was initiated in 1976. Baltimore has decided, in 


fact, to implement the Maryland exam a full three years ahead of the rest 
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School 
System 


Atlanta 


Baltimore 


Boston 


Buffalo 


Chicago 


Dade County 
Dallas 


Denver 


Detroit 


Long Beach 


Los Angeles 


Memphis 


Milwaukee 


Minneapolis 


Nashville 


New Orleans 


New York City 


Norfolk 


Oakland 


Philadelphia 


Pittsburgh 


Portland 


St. Louis 


Seattle 


San Francisco 


Washington DC 


Table 2. Characteristics of Great City School Competency Testing 


Grades Tested with 
Competency Exams 


Elementary 


Graues k-8 


4&8 


1-8 


1-8 


3,6,8 


no program 


no program 


1-6,7 


4,5,6,8 


no program 


4,5,6,8 


4,5,6,8 


3,6,8 


1-4 


no program 


no program 


no program 


3-8 


Secondary 
Grades 9-12 


10,11 


9 or 
passing 


9 or 
passing 


9-12 
until 
passing 
ll 
9-12 


9 or 
passing 


10 or 
passing 


until 
passing 


10 or 
passing 


11 or 
passing 


10 or 
passing 


9,10,12 


11 or 
passing 


9 or 
passing 


10 or 
passing 


11 


9 or 
passing 


until 
passing 


9,11 or 
passing 


9 or 
passing 


9-12 


Test 


Producers 


state & 
local 


state & 
local 


state & 
local 


state 


local 


state 


local 


local 


local & 


contract 


McGraw- 
Hill 


local 


state & 


contract 


Harcourt 
Brace 


McGraw- 
Hill 


state & 
contract 


state & 
contract 


state 


state & 
contract 


local & 
contract 


local 


ETS 


local 


state 


local 


local 


local & 
McGraw- 
Hill 


Test 
_Origin 


state legislature 
state legislature 


& local board 


state board of 
education 


state board of 
education 


local board 


state legislature 
local board 


local board 

local board 
state legislature 
state legislature 


& local board 


state board of 
education 


local bourd 
local board 
state board of 


education 


state legislature 
& local board 


state board of 
education 


state legislature 
state legislature 


local board 


local board 
state legislature 
& local board 


state hoard of 
education 


local board 


state legislature 


local bye 


Metric used to 
Report Scores _ 


not determined yet 
% items correct 

not determined yet 
stanines & % items 


correct 


stanines & % items 
correct 


% items correct 
% items correct 


raw scores 
not determined yet 
standard score 
raw scores 
% items correct 
stanines & raw 
scores 
N/A 
% items correct 
% items correct 
stanines & % items 
correct 
% items correct 


% items correct 


% items correct 


standard scores 


grade equivalents & 


rasch scales 


% items correct 


Taw scores 


% items correct 


grade equivalents & 


percentile ranks 


of the state. Los Angeles has one of the most extensive competency examination 
programs in the country, most of which was initiated and developed locally in 


accordance with state mandate. 


In summary, thirteen of the twenty-six Council districts developed 
at least part of their competency-based testing prior to state law. Eight have 
designed or are designing all or parts of their program locally in response to 


State mandate and five have adopted their states' or a state recommended program 


as their own. 


Test Usage: 


Competency tests serve five different purposes in the districts surveyed for 


this report: 1.) determining graduation, 2.) deciding on student promotion, 


3.) identifying students for diagnosis 4.) placing students for remedial work, 
and 5.) developing accountability and district policy and monitoring system-wide 
academic achievement. Of the twenty-six districts with a competency testing 
program paiasan will use the results to determine in part whether or not 
students will graduate with a district diploma (See Table 3). Almost half of 
these twenty districts are located in states mandating that students pass the 
tests in order to graduate (See Table 1 column 4). In most of the districts 
with this graduation requirement, students not passing the exams do not or will 
not receive diplomas. They will, instead, receive a certificate of performance 
(Atlanta), a lower-grade diploma (Chicago),a certificate of attendance (Denver), 
a letter of candidacy for graduation (Milwaukee), or other similar forms of 
recognition. Pittsburgh and Seattle permit a student failing the competency 


exam to enroll in a remedial course. Upon passing he or she may graduate with 


a diploma. 


Test passage 
current require- 


School ment for gradua- 
System tion 
Atlanta 

Baltimore yes 

Boston 

Buffalo 

Chicago yes 


Dade County 

Dallas 

Denver yes 
Detroit 

Long Beach 

Los Angeles 

Memphis 

Milwaukee yes 
Minneapolis 

Nashville 

New Orleans 

New York City 

Norfolk 

Oakland 

Philadelphia yes 
Pittsburgh 

Portland yes 
St. Louis 

Seattle 

San Francisco 


Washington DC 


Table 3. 


Next class re- 
required to pass 


exam for graduation _promotion _ 


1985 


1981 


1983 


1981 


1981 


1981 


1981 


1981 


1981 


1981 


1981 


1981 


1981 


1981 


Purposes of the Competency Testing 


Test used to 
determine 


limited basis 


limited basis 


to receive grade 


& diploma 


limited basis 


yes 


No graduation 
or promotion 
requirement 
despite test 


propram 


yes 


yes" 


yes 


yes 


yes 
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Must pass reme- 
dial class to 


graduate 


yes 


Test used fo 
placement i 
remedial 
___classes 


yes 
yes 


yes 


yes 
yes 


yes 


yes 
yes 
yes 
yes 
yes 


yes 


yes 
yes 
yes 
yes 
yes 
yes 
yes 
yes 


yes 


Some cities, however, administer competency exams in the secondary grades 
but do not require that students pass to graduate. Minneapolis and St. Louis, 
for instance, use the test results for diagnostic purposes only and award 


diplomas on the traditional criteria of grades and attendance. 


The second purpose for which these tests are being used is to decide upon 
a student's promotion or retention in grade. Only Atlanta and Baltimore use 
their exams in this way in addition to the more traditional criteria for promotion 
from grade to grade; New Orleans and Chicago are exploring the possibility of 
testing for promotion from the elementary to the secondary grades. San Francisco 
requires that a student pass tests in grades 3, 5 and 8 to be promoted. Students 


who do not pass are required to attend summer schools, afterwhich they may be 


formally promoted. 


Thirdly, the tests are used to identify academic weaknesses and to place 
students in remedial classes. Twenty-two of the ateertiovs listed diagnostic 
and placement uses for their competency exams. Apparently, the tests are used 
as widely for diagnostic purposes in the upper grades as they are in the lower, 
and provide one of the more useful tools for identifying weak spots in the 
progress of individual students. Most districts have developed or are developing 


minimum achievement scores below which a student will be placed for remedial 


coursework. 


The fourth purpose for which the results of competency-based tests are being 
used involves local management decision-making and policy formulation. Five 
of the surveyed districts described this as one of the uses to which they put 
their tests, but it is likely that other systems are also making policy 


decisions on the basis of student performance. Atlanta, for instance,uses the 


“a, 
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results of its testing for decision-making in areas such as staffing, allocation 

of instructional resources, and classroom planning. Baltimore assigns staff 

in reading and mathematics to schools, in part, on the basis of needs identified 

by its locally-developed "Proficiency Tests." Norfolk uses results more at the 
classroom level to assist teachers in recognizing individual student needs, 

while Portland uses its to assist in the evaluation of regular and special programs 


(e.g. Title I and Gifted and Talented.) 


The final use to which these tests appear to be put involves monitoring 
and accountability. Only eight districts made mention of this; however, we would 
assume that other districts are doing the same. More districts than ever before 
are publicizing their test results as a way of appearing more accountable to the 
tax-payer. Dade County, Detroit, Philadelphia and others, in fact, are making 
their scores available to the public in an attempt to assure their communities 
that their high school graduates have attained a certain heaied of competence 


on which local employers can rely. 


Skills Assessed by the Tests: 

The Council survey found tremendous agreement among the testing programs 
as to what skills are examined (See Table 4). All of the districts but one have 
or are planning a competency testing program that include the assessment of 
basic reading skills; all but two include mathematics; and all but six examine 
fundamental writing, composition or communication skills The 
only district that omits both reading and mathematics from its testing is 
Washington, DC, where the program focuses the traditional academic subjects 
on practical applications in communications, consumerism, and social, political 


and personal areas. 


15 


Table 4. 


School 
System 


Atlanta 
Baltimore 
Boston 
Buffalo 
Chicago 

Dade County 
Dallas 
Denver 
Detroit 

Long Beach 
Los Angeles 
Memphis 
Milwaukee 
Minneapolis 
Nashville 
New Orleans 
New York City 
Norfolk 
Oakland 
Philadelphia 
Pittsburgh 
Portland 

St. Louis 
Seattle 

San Francisco 


Washington 


Skills Tested Under Minimal Competency Programs 


Writing & 


Reading Mathematics Communicating 


yes 


yes 


yes 


yes 


yes 


yes 


yes 


yes 


yes 


yes 


yes 


no 


yes 


yes 


yes 


yes 


yes 


Language Arts 


no 


Subj. Areas 
(Science & 
Social Studies) 
no 


no 


no 


Life Skills 
Practical 


Applications 


yes 


yes 


no 


no 


yes 


Career 
Developmen 


sian 


There are a number of cities that include in their assessment of basic 
skills examinations of subject areas, life skills and career development. 
As part of their state-wide program, Buffalo and New York City measure student 
knowledge in a variety of traditional academic areas beyond basic reading and 
mathematics. Dallas is currently validating competency exams in science and 
social studies; St. Louis in government and economics. Only two districts, 
Atlanta and Chicago, include assessments of career skills as part of their 
competency program. Atlanta also has designed a series of practical performance 
measures in coping with personal and consumer problems that students must de- 
monstrate before graduation. Chicago, Dade County, Los Angeles, Philadelphia, 
Seattle and Dallas have built parts of their basic skills exams around the 
mastery of practical problems in such areas as finance, health, transportation, 


community resources, consumerism and employment. 


Grades Being Tested: 

The grade levels tested under the competency-based programs vary considerably 
from one district to another (See Table 2, columns 1 and 2). The most common 
pattern emerging from a very mixed picture was found at the secondary grade 
levels, especially in districts requiring a passing test score for graduation. 

In those cases, students are tested in either the ninth or tenth grades and re- 
tested until passing. In many districts, students who pass the test(s) in 
ninth or tenth grade are not required to take the tests again. Other districts 


simply test every year or every other year through the 12th grade. All districts 


that have implemented or are planning a competency program included the secondary 


grades. 


The programs at the elementary grade levels are more diverse. In six 


districts - Denver, Detroit, Milwaukee, Oakland, Philadelphia, Pittsburgh - 


there are no elementary competency testing programs, despite their presence in 
the secondary grades. Eleven systems begin their elementary grade competency 
testing in the third or the fourth grades; five districts begin the testing 

as early as kindergarten and first grade. Four districts - Chicago, Long Beach, 
Minneapolis and St. Louis - wait until students are in eighth grade before 


administering a competency-based exam. 


Ways Scores Are Reported: 

In the twenty-two districts that have decided on a metric for reporting 
district-wide testing results, fourteen report their scores to the public in 
the form of "percent of answers correct", three by raw scores, two by grade 
equivalent scores, two by standard scores and one by a Rasch based curriculum 
scale. (See Table 2, column 5). A number of districts use both a standard score 
or percentile ranking technique and the number of pupils passing the test. In 
addition to the lack of comparability in test metrics, districts have different 
cut-offs for passing the various tests administered within their own schools. 
Baltimore, for instance, sets a mark of 70% correct as passing on its own locally- 
designed "Proficiency Test", but the state of Maryland uses a mark of 80% on its 
"Functional Reading Exams." Chicago uses an 80% mark to determine minimal mastery 


on its "End of Cycle Tests" and 60% on its proficiency exams. 


This lack of congruence presents no. significant problem for local administrators 
except when there is a desire to compare the results of a given district with 
other urban districts or with the nation as a whole. In some states with a 
well-developed state-wide competency testing program, it is now possible to begin 


comparing the scores in urban districts against other systems in the same state. 


The state-of-the-art does not permit comparisons much past the state level, however. 


afin 


Policies for Special Students: 

The presence of minimal competency testing programs in schools presents a 
number of practical problems for special students, e.g. mentally and physically 
handicapped and bilingual students. School systems are struggling to develop 
policies for testing these students, but for the most part those policies remain 
not well developed. Still, many of the Council districts with minimum competency 
programs now have formulated some system-wide policy to act as the guideline for 
building-level practice. (See Table 5). This survey examined these policies 


for two categories of students: bilingual and handicapped. 


At present, the urban districts have very little in common in the way 
they handle bilingual students. Seven districts, Atlanta, Detroit, 
Minneapolis, New Orleans, Norfolk, Pittsburgh and St. Louis ~ have no formal 
policy for testing these children. Nine other districts - Baltimore, Chicago, 
Denver, Long Beach, Los Angeles, Oakland, Seattle, San Francisco and Philadelphia - 
require all students to pass the competency exams in English before they can 
graduate with a diploma. (California districts are under state mandate with 
regard to the English requirement.) Only Washington, DC completely exempts a 


student if his or her English speaking ability is limited. 


The remaining nine districts use some other kind of policy allowing exemptions 
on.a more flexible basis. Transitional students or newly arrived foreign 
students are exempt from competency tests in Boston and Milwaukee according to 
district-wide policy. In Portland and Dallas, students may take the exam in 
some language other than English if they choose. The policies for Buffalo and 
New York City, which were written by the state, require the use of alternative 


testing methods for the assessments without specifying their exact nature. 


Ae 
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Mentally 
School Handicapped 
System Students 
Atlanta exempt from tests 
Baltimore level three & above 
students exempt 
Boston must meet IEP 
standards 
Buf falo alternative methods 
to testing used 
Chicago must take tests for diag- 
nosis if IEP specifies 
Dade County EMR,TMR,PMR exempt un- 
less parents request 
Dallas students w/special edu- 
cation class exempt 
Denver not required to take test 
unless diploma desired 
Detroit no policy 
Long Beach must meet IEP 
standards 
Los Angeles must meet IEP 
standards 
Memphis exempt unless stu- 
dent requests 
Milwaukee TMR,EMR,LD exempt 
from tests 
Minneapolis individual instructors 
decide on testing 
Nashville exempt unless stu- 


dent requests 

New Orleans must meet IEP 
standards 

New York City alternative methods 
to testing used 


Norfolk special provisions made 
Oakland must meet IEP 
standards 
Philadelphia exempt from tests 
Pittsburgh EMR exempt from tests 
Portland mainstreamed 
not exempt 
St. Louis must meet IEP 
standards 
Seattle must meet IEP 


standards 


San Francisco must meet lower test- 


ing standards 


Washington DC exempt from tests 


Table 5, 


Physically 
Handicapped 
——Students _ 
no policy 
no policy 
must meet IEP 


standards 


no policy 
must follow IEP 
blind students assessed 


with special tools 


no policy 


no policy 


no policy 
no policy 
blind students asses- 
sed in Braille 


blind students asses- 
sed in Braille 


visually handi- 
capped exempt 


individual instructors 
decide on testing 


blind students asses- 
sed in Braille 


no policy 


no policy 


special provisions made 


no policy 


no policy 


no policy 


waiver can 
be secured 


must meet IEP 
standards 


tests read aloud 
to blind students 


no policy 


no policy 


A 


Policies for Special Students 


Bilingual 
Students 
no policy 


must pass tests 
in English 


transitional stu- 
dents exempt 


alternative methods 
to testing used 


must pass tests 
in English 


some students exempt 
tests may be taken in 
English or Spanish 


must pass tests 
in English 


no policy 


Must pass tests 
in English 


must pass tests 
in English 


no policy 
newly arrived 
foreign exempt 


no policy 
no policy 
no policy 
alternative methods if 
English is limited 


no policy 


must pass tests 
in English 


must pass tests 
in English 


no policy 


can take exams in dif- 
ferent languages 


no policy 


must pass tests 
in English 


must pass tests 
in English 

exempt if English 
is limited 


Other 
Students _ 


no other students exempt 
no other students exempt 
students entering system 
after grade 10 exempt 
High scores on CEEB 
and ACT exempt 
no other students exempt 
some emotionally han- 
dicapped exempt 
no other students exempt 


no other students exempt 


no policy 


no other students exempt 


no other students exempt 


no other students exempt 


no other students exempt 
no other students exempt 
no other students exempt 
no other students exempt 
high scores on CEEB 
and ACT exempt 


no other students exempt 


no other students exempt 

no other students exempt 

no other students exempt 

waivers can be secured 
in some cases 


no other students exempt 


no other students exempt 


no other students exerpt 


no other students exempt 


* EMR-EducablJe Mentally Retarded; TMR-Trainable Mentally eit PMR-Profoundly Nentally Retarded; LD-Learning Disabled 
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Dade County, Nashville and Memphis have flexible requirements in that individual 


students may seek exemptions or waivers if they desire. 


The policies for handicapped students are considerly more complex since 
there are so many categories of disability. Students who are physically handi- 
capped are, for the most part, under no special district testing exemption. 
Fourteen districts in all are without a clearly formulated plan. Five other 
districts - Dade County, Los Angeles, Memphis, Nashville and Seattle - make 
special provisions to administer tests to blind students in Braille, aloud or 
in raised-print. Milwaukee has exempted all visually handicapped students from 
testing and four others - Boston, Chicago, Minneapolis and St. Louis - follow 
the standards laid out in each student's Individualized Education Plan (IEP). 


Norfolk and Portland allow waivers in some cases and use available testing 


instruments in others. No type of physical handicap other than visual was covered 


in any of the districts' policies. 


Nearly all of the districts have formulated policies with regards to mentally 
handicapped youngsters. Detroit alone had no such plan. Only five districts - 
Atlanta, Milwaukee, Philadelphia, Pittsburgh and Washington, DC - have completely 
exempted mentally handicapped students; every other district has established 
an alternative arrangement. Eight districts, for example, simply require that the 
student meet the goals and objectives that have been spelled out in the IEP. 
Chicago requires cbse cualande to take its exam but uses the results only for 
diagnostic purposes. Dade County, Denver, Memphis and Nashville waive the 
testing requirements unless the student or the parents request otherwise. 

Students who are categorized as level three (in self-contained classes) and 


above are exempt in Baltimore; those enrolled in any special education classes 


-”™~,. 
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are excluded in Dallas, and in Portland any pupil who has not been mainstreamed 
is exempt. Mentally handicapped students in San Francisco are required to 


take the exams, but the district applies differing cut-off scores. 


In very few cases are any other kinds of students other than special 
education or bilingual exempt from the competency exams. Some emotionally 
handicapped students are exempt on a case-by-case basis in Dade County and Port- 


land and high-scorers on college entrance exams are waived in Buffalo and 


New York City. The only other special exemption was in Boston, where students 


who have entered the system after grade 10, although required to take the tests, 


will not have their results reported as part of the district-wide average. 


The means by which waivers are used in the awarding of diplomas is one of 
the more controversial aspects of these tests. For the most part, all students 
are required to pass the exams if they choose to receive a diploma. Should 
a student seek a waiver or be exempted automatically, ‘hee most districts will 
grant a certificate other than a diploma when the graduation requirements go 
into effect. Parents are now challenging in the courts the withholding of diplomas 
from mentally-handicapped students who have met their IEPs but are unable to 


pass the competency exams. 


The Roles of Parents and Teachers: 


. From the formal policies and reports from each of the systems it appears that 
special provisions are being made to keep parents and teachers informed about 
minimum competency testing. All of the districts are in the process of training 
their teachers in the purposes, administration and uses of the new tests. In 
many cases, the teachers are being asked to help develop, review or critique 


the exams as they are being designed. 
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The parents of students taking the exams are involved in a number of ways, 
ranging in some districts from informing them of their children's test 
results to establishing regular training sessions for parents at PTA meetings. 
Such training usually includes information on the test purposes, how the results 


will be used and various privacy statutes in effect. Parent oversite committees 


are also used in some few districts. 


Conclusions 

Minimum competency testing programs in the city schools are simply too 
varied to draw any but the most general conclusions about their merit. 
There are a number of questions, both technical and metaphysical, concerning these 
tests unasked in this report for the sake of simple but needed description. 
The issue of how well these exams are constructed, for instances, is likely to be 
one of the next major areas of research in the competency testing field. Because 
these tests are being developed not only to improve educational accountability 
to the community but also to make very serious decisions about the lives of 
young people, their use will come under greater local scrutiny than even the 
traditional standardized achievement batteries. Very little is known at this 
point about how carefully norms are constructed, how stable the results are, how 
the results might advantage one group over another, nor how accurate their 
predictive utility might be. The most fundamental issue over how competent is 
competent has not been adequately addressed; nor has the issue of whether or not 


a passing score has any practical value been satisfactorily determined. 


Still the city schools are under great pressure to improve the quality of 
their education. In response, urban educators have labored over the 


last few years to design standards that the schools can point to when asked about 


A. 


So 


the quality of their graduates. This is a significant and rather compelling 
development; the public schools have rarely been so willing to defend quan- 


titatively the capabilities of their most important product: an educated populace. 


Appendices 
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6. 


Atlanta 


The person responsible for the achievement testing program whom sameone 
outside the school system would contact to obtain information. 


Dr. Carole S. McCarson 

Research Associate 

Division of Research and Evatuation 
210 Pryor Street, SW 

Atlanta, GA 30303 

(404) 659-3381 


The title of the testing program 


-Georgia Student Assessment Program, criterion referenced 


-Contemponary Life Role Skills performance indicators, part of the state 
High Schook Graduation Requirements 


Producer of the test(s). 


-The Georgia Student Assessment Tests ane developed by the state. 

-The state will develop performance indicators for the adult Life role of 
the Learner. Performance indicators for the adult Life roles of the In- 
dividual, Citizen, Consumer and Producer wilh be developed by Atfanta. 


Skill(s) tested. 


-The Georgia Student Assessment Tests measure essential objectives in reading 
mathematics and career development. 

-The Competency Life Role Skikls (measured for high schook graduation inckude 
Learner, Individual, Citizen, Consumer and Producer performance standards. 


Grade(s) tested. 


-Georgia Student Assessment Tests-Grades 4, &, 10 and 11. 


-The Competency Life Role Skills performance indicatons-to be administered 
during high school prior to graduation. 


Purpose(s) of the test(s) 


-"The Primary aim" of the Georgia Student Assessment Program 44 "providing 
dnformation to educational policy and decision-makers, to teachers, to 
Students, to parents and to concerned citizens." The results are one of 
Several criteria for promotion. The program also inckudes norm-referenced 
testsadministered "to a stratified random sampke of students from throughout 
the state" "to monitor the progress of Georgia students in relation to a 
nationak sample of students". The tests are also used for "making decisions 
regarding staffing, allocation of instructional resources, classroom 
Anstructionak planning and the Like.” 
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ATLANTA (cont. ) 


-Demonstrated competency in the Contemporary Life Role Skills is one require- 
ment §0A graduation. Students who do not demonstrate competence on the 

first performance dndicators will receive remedial assistance. "Those 
students who have met some, but not all, of the requtrements for the dipkoma 
and have chosen to end the formal school expertence, wikl receive certi- 
ficates of performance vertfying the skiels they have acquired." 


Metric used in reporting ‘test scores. 


-Georgta Student Assessment Program -- NA 


-Contemporary Life Role Skills performance indicators-metric not developed 
yet. 


Approximate date testing program was initiated. 


-The Georgia Student Assessment Program was initiated in 1971. In FY79 

a neadiness test for use in Kindergarten will be completed. 

-The High School Graduation Requirements Policy was adopted by the state 
Legislature in November, 1976 and amended in December, 1978. The adult 

Life role 0f a Learner performance indicators will apply to alk students 
enrolling in Grade 9 in school year 19£1-82. The adult Life role of In- 
dividuals, Citizens, Consumers and Producers performance indicators wihl 
apply to ale students enrolling in Grade 10 in Schook year 1982-83. The 
program will be piloted in Atlanta during school year 1979-80. 


Organization responsible for initiating the testing program. 

The State has initiated and developed both testing programs. While the 
Atate wilh develop the performance indicators for assessing the adult 
Life note of a Learner Standards, Atlanta will develop the performance 
dndicators for assessing the adult Life role of Individuals, Citizens, 
Consumers and Producers Standards. 

Policy for bilingual students. 

No specific policy on békinguak students has been prepared as of yet. 
Policy for special education students. 

Mentally handicapped students are exempted from the Georgia Student 
Assessment program. No policy has been formulated regarding special edu- 
cation students for the high school graduation requirements. 

Any other students exempted from the test(s). 

No other students are exempted from erther test. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


In-serwice training 44 available for teachers. Students and parents 
neceive/wilk necetve copies of the scores. 
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2. 


Baltimore 
The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Ma. Jacob Schuchman, Coordinator Mr. Leonard Granick, Director 
Office of Proficiency Testing Office of Testing and evaluation 


Baltimore Public Schools Baltimore Public Schooks 
3 East 25th Street 3 East 25th Street 
Baltimore, MD 21218 Baltimore, MD 21218 
(301) 396-4629 (301) 396 4629 


The title of the testing program 


Proficiency Tests in Reading, Mathematics and Wrtting, a part of Baltimore's 
Program for Instructional Improvement. Criterion referenced. 

Maryland Functional Reading Test, part of Project Basic, The Maryland 

State Department of Education's Competency Program. 


Producer of the test (s). 


Proficiency Tests are produced by the Baltimore Public Schools. Maryland 
Functional Reading Test 44 produced by the Maryland Department of Education. 


Skill(s) tested. 


Proficiency Tests-Reading, Mathematics and Writing. 
Maryland Functional Reading Test-Reading. The state 44 adding mathematics 
effective September 1979. 


Grade(s) tested. 


Proficiency: Reading-Grades 3-9. 14 a Student does not answer at Least 
70% 0f the items correctly on the terminal test in grade 9, he/she may take 
the test twice each following year through grade 12 after placement in a 
nemedial class until passing. 

Proficiency: Math-Grades 3-8. 14 a Student does not answer at Least 70% 

of the items conrectly on the terminal test in grade & he/she may take the 
test twice each following year through grade 12 after placement in a re- 
medial class until passing. 

Proficiency: Writing-Grades 1-9. If a Student does not answer at Least 70% 


.0f the total weighted scores correctly on the terminal test in grade 9, 


he/she may take the test twice each following year through grade 12 after 
placement in a nemedial class until passing. 

Maryland Functional Reading Test-Grades 7,9. 14 a student does not answer 
80% of the items correctly on the test in grade 9, he/she may take the 
test twice each following year through grade 12 until passing. 


BALTIMORE (cont. ) 


6. Purpose(s) of the test(s) 


The Proficiency Tests in Reading, Mathematics and Writing are only one 

piece of Baltimore's Program for Instructional Improvement. The tests are 
used to ddentify students in need of remedial assistance, to aid in the 
determination of promotion or retention, and, as of the class of 1979, 

to deteunine whether a student may graduate. Staffs in reading, mathematics 
and writing are assigned to schools on the basis of needs demonstrated through 
the Proficiency Tests. 

The Maryland Functional Reading Test 44 part of the statewide Project Basic. 
It 48 cwwrently being used to identify students with functional reading 
deficiencies for remedial assistance. As of the class of 1982, students must 
answer 80% of the items correctly in order to graduate--dmplLementation of 
State requirement. Baltimore requires passing of the Maryland Functionak 
Reading Test as of the ckass of 1979. 


7. Metric used in reporting test scores. 


Proficiency Test-% items correct. 
Maryland Functional Reading Test-% items correct. Baltimore also uses 
average percent correct, 


8. Approximate date testing program was initiated. 


The Proficiency Tests are an outgrowth of a 1975 document of reasonable 
expectations in reading, mathematics and writing produced by the Baltimore 
Offices of Reading, Mathematics and English. Promotional and graduation 
policies were adopted by the City of Baltimore Board of Commissioners in 
March, 1978. The class of 1979 46 the first class to graduate under the 
new policy. 

The Maryland Functional Reading Test was initated in 1976 and will be used 
as a state requirement for graduation for the class of 1982. Baltimore used 
dt as a requirement for graduation for the class of 1979, opting to precede 
the state by three years. 


9. Organization responsible for initiating the testing program. 


The Baltimore Public Schools initiated the Proficiency Testing Program. 
The Maryland Functional Reading Test 44 a State Legislative mandate. 


10. Policy for bilingual students. 
Bilingual students must pass all tests in English in order to graduate. 
ll. Policy for special education students. 


Special education students classified above level three (self-contained 
classrooms and higher) are exempted from the tests. 


12. Any other students exempted from the test(s). 


No other students are exempted from the tests. 
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Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Speckalist in reading, mathematics and writing (English) train Faculty. 
Monthy meeting are held with department heads. Principals attended a day 
Long conference during school year 1978-79. Parents ane trained at PTA 
meetings on Local school Level. Both parents and teachers are involved in 
neviewing the tests. The media is notified of policies and programs through 
press releases. 


l. 


2. 


Boston 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Thomas R. Deveny 

Coordinator of Basic Skills 

Office of Curriculum and Competency 
Boston Public Schools 

26 Court Street 

Boston, MA 02108 

(617) 726 6446 


The title of the testing program 
Basic Skills Improvement Program 
Producer of the test(s). 


Boston will develop evaluation instruments for the earty and later ele- 
mentary Levels and wikl erther use an instrument made available by the 
Department of Education, chose an instrument from the Department of 
Education's approved List or present its own Anstrwnent for Department 
of Education approval for the secondary Level. 


Skill(s) tested. 
Reading, Writing, Mathematics, Speaking and Listening 
Grade(s) tested. 


Although the Basic Skills Improvement Program has not been dmplemented in 
Boston yet, the Department of Education has allowed for Boston to select 
the actual grades to be evakuated within three categories: early 
elementary - grades 1-3; Later eLementary - grades 4-6; Shonen - grades 
7-12. On the secondary Level, students must be evaluated by grade 9. 

1§ a Student does not pass the Secondary Level evaluation, he/she must 
have an opportunity to take the test at Least once each following year 
through grade 12 until passing. 


Purpose(s) of the test(s) 


The purpose of the entire Basic Skills Improvement Program is "to dmprove 

ent of basic skills competency by students in public schools in the 
Commonwealth." The evaluations wilk not be used as the single determinant 
of graduation or promotion. Students will be identified for follow-up 
Anstructional programs and services. 14 a Student has not attained the 
minimum standards of basic Sskikls by grade 11, the principal may refer 
her/him for an evatuation under state Law Chapter 766 for Special edu- 
cation. 


BOSTON (cont. ) 

Metric used in reporting test scores, 

Metric not deteunined until instruments have been chosen. 

Approximate date testing program was initiated, 

In January, 1979, the State Department of Education issued the Basic 

Skills Improvement Policy and Regulations. Evaluation of student achieve- 
ment of minimum standards in reading, writing and mathematics begins in 
Schook year 1980-81, Evakuation of student achievement of minimum standards 


dn Listening and speaking as well ads reading, writing and mathematics be- 
gins in School year 1981-82. 


Organization responsible for initiating the testing program. 


The Basic Skills Improvement Program was developed by the State Board 
of Education with input from the different regions of the state. 


Policy for bilingual students. 


Students in transitional bilingual education programs are exempted from 
the Basic Skills Improvement Program. 


Policy for special education students. 


Speciak education students follow their Individualized Education Plans and 
may be required to attain minimun standards for basic skills competency Lf 
their evaluation team 40 decides. 


Any other students exempted from the test(s). 


Bostor; may exempt any student who transfers into the school district after 
completing tenth grade from being included in the final report to the state 
of Students who have not achieved the minimum standards for each basic 
Skike, 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


There 45 an advisory committee of educators, parents and students on the 
state Level advising the Board of Education. Parents and students are in- 
volved in all stages of the Basic Skills Improvement Program development. 


5. 


Buffalo 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Ronald E. Banks 
Director of Evaluation 
Board of Education 
Room 7092, City Hall 
Buffalo, NY 14202 
(716) 842 4660 


The title of the testing progran 


Pupil Evaluation Program Tests (PEP) 
Regents Praekiminary Competency Tests 
Basic Competency Tests 

Regents Competency Tests 

Regents Comprehensive Examinations 


Producer of the test(s). 
ALL tests produced by the New York State Education Department. 
Skill(s) tested. 


PEP-Reading and Mathematics 

Regents Preliminary Competency Tests-Reading and Writing. 
Basic Competency Tests - Reading, Mathematics and Waiting. 
Regents Competency Tests - Reading, Mathematics and Writing. 
Regents Comprehensive Examinations - in regents subject areas. 


Grades (s) tested. 


PEP-Grades 3,6 

Regents Preliminary Competency Tests-Grades 8,9 

Basic Competency Tests - Grade 9 

Regents Competency Tests- Mathematics - Grade 9 on after completion 

of the required unit of mathematics. Reading and Writing - Grades 11 and/ 
12. 

Regents Comprehensive Examinations - after completion of subjects covered by 
Regents Comprehensive Examinations. 


Purpose(s) of the test(s) 


Except ina few cases (See #10 - 12), all students must pass either the 
Regents Competency Test, Basic Competency Test, or Regents Comprehensive 
Examinations in English and Mathematics in onder to graduate. ALL tests 
are used to identify students for remedial assistance except the Regents 
Comprehensive Examinations which are used for <ndicating academic excellence. 
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BUFFALO (cont. ) 
Metric used in reporting test scores. 


PEP-Statawvide reference point in stanine terms. 

Preliminary Regents Competency Test-common degrees of reading power unit 
Scales 

Basic Competency Test - all standardized metrics 

Regents Competency Test - statewide reference point 

Regents Comprehensive Examinations - % passing score 


‘Approximate date testing program was initiated. 


The regulations and procedures for the Regents Competency Testing Program 
were published in 1979. AS’ of the class of 1982, the Basic Competency Test 
wikk be completely phased out and students will take either the Regents 
Competency Tests on the Regents Comprehensive Examinations as a graduation 
nequirement, The PEP tests and Regents Preliminary Competency Tests in 
neading, writing and mathematics are first being used for the class of 
1981. 


Organization responsible for initiating the testing program. 
All of the tests are developed by the state and used on a State-wide basis. 
Policy for bilingual students. 


"Alternative testing techniques" are used for "pupils whose native Language 
dé other than Engkish who frst enter, after grade eight, schooks where the’ 
predominant Language of instruction 4 English. 


Policy for special education students. 


"Alternative testing techniques" are used for "pupils with handicapping 
conditions." 


Any other students exempted from the test (s). 


Students are exempted from a test requirement for graduation 4f they have 
Scorned above a certain Level on Coklege Entrance Examination Board tests 

on American College Testing Program tests. "Alternative tests" may be 
used for students "who have not passed the examinations... because of extra- 
ordinary administrative circumstances not caused by the will{uk act of the 
pupcl or of a teacher or administrator." 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Parents are notified of remedial needs and the test results by the principal. 
Teachers and administrators receive in-service training. Media has 
published a copy of a sample Regents Competency Test. 
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Chicago 


The person resnonsible for the achievement testing program whom someone out- 
side the school system would contact to obtain information. 


Dr. Angeline P. Caruso Dr. Elmer M. Casey, Administrator 
Associate Superintendent Bureau of City-Wide Testing 
Curriculum and Instruction Services Board of Education 

228 N. LaSalle Department of Research & Evaluation 
Chicago, IL 60601 2021 N. Burling St., 

(312) 641-4050 Chicago, IL 60614 


(End-0f-Cycke and Criterion Reference Testing) (314) 641 7310 


(For Mindmwn Proficiency Skills 
Testing) 


The title of the testing program 


Criterion Reference Testing, End-of-Cycle Testing, Minimum Proficiency 
Skills Testing. 


Producer of the test (s) 


Proficiency Tests are produced by the Department of Research and Evaluation. 
Criterion Reference Tests and End-of Cycke Tests are produced by the Department 
of Curriculum and Instruction Services. 


Skill(s) tested. 


-End of Cycke Tests and Criterion Reference Tests-different skills required 
to proceed to the next cycle 

-Paofictency Skikls Tests-Language Arts, computation and problem solving 
SRikls measured by problems relating to finance, occupational knowledge, 


health, community resources, government and Law, communications and trans- 
portation. 


Grade(s) tested. 


-End of Cynle Tests offered when a student 44 ready to advance to the next 
cycle on when the teacher and principal feel they need an additional overall 
check to determine placement in the next cycle. 

-Profictency Skills Test- Kirst offered in Grade & 14 a Student does not 
ine the test, he/she has at Least 54x more opportunities to pass through 
Grade 12. 


Purpose(s) of the test(s) 


-The End-of-Cycle Tests are used to identify students in need of remedial 
absidtance early in the educational process. A Student must pass the tests 
to neceive a Grade & diploma. 

-The Proficiency Skills Test must be passed in order to graduate from high 
chook. Students who fail, receive remedial assistance in a Pro ficrency 
Skills Course and/or a Double Period English and a Reading Laboratory 
Course. 
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CHICAGO (cont. ) 
Metric used in reporting test scores. 


-~End-0{-Cycke Tests-minimum mastery of 80% of the key objectives on a cumu- 
Lative basis 
-Profictency Testing - 60% (third stanine) 46 the cutoffs score. 


Approximate date testing program was initiated. 


The Chicago Board of Education adopted the superintendent's recommendation 

for a program of instructional intervention for profickency skills on April 28, 
1976. The tests were piloted in 1977. Beginning with the 1977-78 school 
year, both tests are offered annually in the spring. Ads of the class of 

1979, students must pass the tests in order to graduate. The intervention 
plan was part of a Board Report 77-212-12 dated July 13, 1979. 


Organization responsible for initiating the testing program. 

End of Cycle Testing and Proficiency Skills Instructional Intervention and 
Testing Programs were initiated by the Department of Curricufwm and In- 
structionak Services and the Department of Research and Evaluation. 

Policy for bilingual students. 


Bilingual students must pass the tests in English in order to receive high 
Schook diplomas. 


Any other sutdents exempted from the test (s). 


"Special Education students, with the exception of those enrokled onky in 
Speech Correction, are to participate in the Minimum Proficiency Skills 
Test for diagnostic purposes only." Students are required to meet the eri- 
teria in their IEP in order to graduate. The IEP may inckude the pasdsing 
of the Proficiency Skills Test as a requirement for graduation. 


Any other students exempted from the test(s). 
No other students are exempted from the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Administrators and teachers receive in-service training. Parents of Stu- 


dents who fail the tests are notified. The media has been used to publicize 
the tests. 


l. 


Cleveland 


The person responsible for the achievement testing program whom someone out- 
side the school system would contact to obtain information. 


Dra. Marian Kilbane-Flash 

Division of Research and Development 
Cleveland Public Schools 

1380 E. Sixth Street 

Ckevekand, OH 44114 

(216) 696-2929, X30] 


Whike Cleveland does administer an extensive program of standardized achieve- 


ment tests to students in all grades, Cleveland has not adopted a competency 
testing program. 
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Dade County 


The person responsible for the achievement testing program whom someone out- 
Side the school system would contact to obtain information. 


Dr. Robert S. Stephenson, Supervisor 

Office of Measurement and Evatuation, Room 713 
Daue County Public Schools 

Lindsey Hopkins Buclding 

1410 NE Second Avenue 

Miami, FL 33132 

(305) 350-3862 


The title of the testing program 


The Statewide Assessment Program includes State Assessment Tests, Part I and 
Pant II. Part II was formerly called the Functional Literacy Test. 


Producer of the test(s). 
State of Florida. 
Skill(s) tested. 


Both tests measure mathematics and comnunications skies (reading and writing). 
The State Assessment Test, Part 11 measures a pupil's ability to apply the 
basic skills to rneal-Life situations. 


Grade(s) tested. 


The Assessment Test, Part I--Grades 3, 5, 8 and 11. The State Assessment 
Test, Part 11--Grade 1] and 12 (Grade 12--repeat or makeup). 14 a student 
does not pass Part 11, he/she will have several opportunities to take it 
again until passing. 


Purpose(s) of the test(s) 


The purpose 44 to insure Students meet state adopted minimwn performance 
Standards. Asa result of a recent court decision, the first class that 
may be required to pass the State Assessment Test, Part II in order to 
receive a diploma will be the class of 1983. This court decision 44 
cumently being appealed. Remedial assistance is available for students 


‘dn all grades who are identified by the assessment tests and the State 


Assessment Test, Part IT. The Statewide Assessment Program is also used 
to demonstrate to the public how effectively Florida's educational guals 
ane being met. 


Metric used in reporting test scores. 
Results are reported as follows: 

Grades 3, 5, 8: Standard passed or failed 
Grade 11, Pant 1: Standard passed or facled 


Gnade 11, Part 11: Math and/or Communication Skills (cach a standard) 
passed or failed. 
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DADE COUNTY (cont.) 
8. Approximate date testing program was initiated. 


The Education Accountability Act was passed by the Flortda State Legislature 

4n 1976. The Statewide Assessment Program was fully dAmplemented in the 

school year 1977-78. The U.S. District Court, Tampa Division, decided on July 13, 
1979 that the class of 1983 is the <irst class that may be required to pass 

the State Assessment, Part 11 Test as a requirement for graduation. This 

court decision is currently being appealed. 


9. Organization responsible for initiating the testing program. 


The State Legistature enacted the Education Accountability Act. The Florida 
Department of Education has developed the Statewide Assessment Program. 

The U.S. District Court, Tampa Division, deckared that the State Assessment 
Test, Part II could not be used as a requirement for graduation until the 
class 0f 1983. This court decision 4s cwnrently being appeaked. 


19. Policy for bilingual students. 


Some Students unable to speak English are exempted from the tests. 
11. Policy for special education students. 


Students who are Educable Mentally Retarded, Trainable Mentally Retarded, 
Hearing Impaired, Profoundty Mentally Retarded, Specific Learning Disabled 
and Emotionally Handicapped are exempted from the tests except by parental 
nequest. Blind and visuatly handicapped students are assessed with specially 
prepared materials in a separate testing. Certain exceptional students 

ane allowed special testing conditions, such as flexible scheduling. 


12. Any other students exempted from the test(s). 


Students with temporary physical and emotional problems may be exempted from 
testing by school officials. 


13. Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Meetings ane held with Citizen Advisory Groups or for any group that requests 
a meeting. A test chairperson, Located tn every school, conducts cn-service 
training. 
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Dallas 


The person responsible for the achievement testing program whom someone out- 
Side the school system would contact to obtain infomnation. 


CondeLia R. Alexander 

Executive Evaluator 

Dallas Independent School District 
3700 Ross Avenue 

Dakkas, TX 75204 

(214) 324 5321 


The title of the testing program 

Basic Objectives Assessment Test (BOAT) 
Producer of the test(s). 

Dallas Independent School District 
Skill(s) tested. 


-The BOAT, Levels 3 and 6, measure Reading, Mathematics, Science. and Social 
Studies. AlL 4 subtests are Still adn the validation process and changes 
are being made annually. 

-The BOAT, Level 8-12, measures objectives in mathematics, sctence, social 
Studies and Language arts as applied in seven "functional application" 
areas: consumerism, community, medical, home employment, government and 
dnformation S0urces. 


Grade(s) tested. 


Grades 3 and 6, and 8-12. Students who do not pass the BOAT, Level 8-12 
dn Gnade & receive remedial assistance and may take the test once each fol- 
Lowing year through Grade 12. 


Purpose(s) of the test(s) 


"The BOAT is a System-uide testing program through which the District 44 
guaranteeing that all students so certified will meet a Level of competency 
that has been determined to be the minimwn to function effectively in our 
society." ALL students who do not pass receive remedial assistance. Passing 
the BOAT, Level 8-12 subtest 445 a graduation requirement as of the class 

of 1981. 


Metric used in reporting test scores. 


-BOAT Levels 3 and 6-% items correct. There 46 no cut Off Score. 
~BOAT, Level &-12 % <tems correct. The cut off score 44 70% of the ctems 
connect acrass the entine test. 


Approximate date testing program was initiated. 
The development of the BOAT commenced in schook year 1974-75. It was first 
administered in Schook year 1977-78. Ads’ of the. class of 1981, students taking 


the BOAT, Level 8-12 must meet the 70% items correct cut off in order to 
graduate. 
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DALLAS (cont. ) 

Organization responsible for initiating the testing program. 

The BOAT has been developed by the Dallas Independent Schook District. 

In 1979, the state of Texas introduced its own state-wide competency test, 
the Texas Assessment Project. It is not clear how the Texas Assessment will 
agfect the status of the BOAT. 

Policy for bilingual students. 

Ale students are required to take the BOAT. Ads of School year 1979-80, 
the BOAT, Level 3 and 6, will be offered in Spanish as well as English. 
The BOAT, Level 8-12, 45 administered only in English. 

Policy for special education students. 


Any Student recetving more than two hours of special education each day 
4s exempted. 


Any other students exempted from the test(s). 


None. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Central office stash offers training programs to schools, citizen groups, 
etc. upon invitation. Test coordinators in each schook conduct training 
Sessions for teachers and parents. 


6. 
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Denver 


The person responsible for the achievement testing program whom someone out- 
Side the school system would contact to obtain information. 


Barry B. Beal 

Supervisor for Development and Evaluation 
Denver Public Schools 

900 Grant Street | 
Denver, CO 80203 

(303) 837-1000 X2211 

The title of the testing program 
Proficiency and Review Test. 

Producer of the test(s). 

Developed by Denver Public Schools. 
Skill(s) tested. 

Numerical, Spelling, Language and Reading. 
Grade (s) tested. 


Offered tuice a year beginning in Grade 9. Once a Student has passed each 
test, he or she does not take the test again. 


Purpose (s) of the test(s) 

Students who do not pass the Proficiency and Review Test "are programmed 
dnto established instructional programs in the basic skills areas to assist 
them in overcoming deficiencies." A student who does not pass the test by 
the conclusion of sentor year does not receive a dipkoma but a certificate 
of attendance. 

Metric used in reporting test scores. 

Raw Score. 

Approximate date testing program was initiated. 


The Proficiency and Review Test has been used since 1960. It has been 
nevised once and the original administrative policy has been changed. 


Organization responsible for initiating the testing program. 


While the Proficiency and Review Test has been used only as a Local testing 
program, it coincides with the requirements of CoLorado's 1975 state statute. 


Policy for bilingual students. 


Students must pass the tests in English in order to obtain a diploma. 
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DENVER (cont.) 


. Policy for special education students. 


Special education students are not required to take the tests because they 
necetve a work-study diploma. 14 they desire a Denver high school diploma, 
they must pass the Proficcency and Review Test. 


Any other students exempted from the test(s). 
No other students are exempted. 


Training programs for parents, teachers, students and administrators to explain 
the uses of testing. 


Panents are notified of scores at Least twice yearly. Conferences are held 
at the parent's request. Published description of testing made available 
yearly for all personnel. 
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Detroit 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Stuart C. Rankin 

Assdbtant Superintendent 

Office of Research, Planning and Evaluation 
Detroit Public Schools 

944 Schools Center 

5057 Woodward 

Detroit, MC 48202 

(313) 494-1100 


The title of the testing program 

Detroit High School Proficiency Program, criterion rcferenced. 

Producer of the test(s). 

Detroit Public Schools with assistance from the Instructional Objectives Exchange. 
Skill(s) tested. 

Reading, Mathematics and Writing 

Grade(s) tested 


Grades 10-12. 14 a Student does not pass the test in grade 10, she/he may 
take it once again in each of the following two years. - 


Purpose(s) of the test(s) 


"The primary purpose of the test 4s to dmprove Learning of fundamental skills 
by all Detroit students. A second purpose -akso very dmportant - 44 to 
guarantee to students, parents, employers, and the community at Large that 
Detroit Public Schools graduates are proficient in key, comnonfy used reading, 
writing and mathematics skills." Students who pass the test will receive 

an academic diploma indicating that they have attained the designated skills. 


Metric used in reporting test scores. 

Not yet available. 

Approximate date testing program was initiated. 

the Board of Education approved the Detroit High School Proficiency Program in 
August, 1977, and wikl implement it in September, 1979. The first class 


nequirned to pass the proficiency examination for graduation will be graduating 
dn June, 1981. 
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DETROIT (cont. ) 


Organization responsible for initiating the testing program. 


The Detroit High School Proficiency Program has been developed by the city of 
Detroct. It was not mandated by the state of Michigan. 


Policy for bilingual students. 

No policy has yet been formulated for bikingual students. 

Policy for Special education students. 

No pokicy has yet been formulated for special education students. 
Any other students exempted for the test(s). 

No other exemption policies have been formulated. 


Training programs for parents, teachers, students and administrators to ex- 
plain the uses of testing. 


The ortentation program will inckude program manuals, ortentation bookkets, 
Andtructional materials and audio-visual presentations. Meetings will be 
Scheduled at schools and regions to inform all parties about the program. 
The press and broadcast media will be provided with timely information about 
the program. 


46 


Long Beach 


The person responsible for the achievement testing program wham someone 
outside the school system would contact to obtain information. 


Dra. Milton Sager Dr. James Edmondson 

Director of Curriculum Dinector of Research and Evaluation 
Long Beach Unified School System Long Beach Unified Schook System 
701 Locust Avenue 701 Locust Avenue 

Long Beach, CA 90813 Long Beach, CA 90813 


The title of the testing program. 
Comprehensive Test of Basic Skills 
Producer of the test(s). 


The test 45 produced by McGraw-Hill, and has been modified by the Local 
System to comply with the state minimum competency mandate. 


Skill(s) tested. 
Arithmetic and computation, reading and Language expression. 
Grade(s) tested. 


The Comprehensive Test of Basic Skills is first administered to students 
dn Gnade & and can be retaken as often as desired through Grade 12. Dif- 
ferent forms of the test are used An recexaminations. 


Purpose(s) of the test(s). 


The test 45 now being used to monitor district-wide academic achievement 
and for individual student diagnosis. Test results ane used to place 
Students in remedial coursework. With the ckass of 1981, students will be 
nequined to pass the exam to graduate with a district diploma. 


Metric used in reporting test scores. 


A standard score of 500 is used as the passing mark for the exam. When 
neporting results of individual tests to parents and teachers, the 


number of Atems missed in each category of the test 44 presented. 


Approximate date testing program was initiated. 

The Comprehensive Test of Basic Skills was modified by the district and 
used as a competency-based exam in school year 1977-78, Ain response to 
California's AB 65. 


Organization responsible for initiating the testing program. 


The Long Beach Unified Schook District had used the Comprehensive Test of 
Basic SRiLLS for Several years prior to AB 65 but not as a competency exam. 
The test's usage has been modified because of state Law. 
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Long Beach (cont.) 


Policy for bilingual students, 


AB 65 Specified that all students must pass thetr Locally developed com- 
petency exam in the English Language before graduation. 


Policy for special education students. 


Proficiency standards ane Set for each student in The Individualized 
Education Plan (IEP). A handicapped student will graduate with a district 
diploma upon satisfactory completion of the IEP. 

Any other students exempted from the test(s). 

No other students are exempted from the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


No special or formal training 44 offered. 


los Angeles 


1. The person responsible for the achievement testing program whom someone outside 
the school system would contact to obtain information. 


Robert Satlander Dr. Flonatine Stevens 

Assistant Director, Research & Director, Research & Evaluation Branch 
Evaluation Branch Los Angeles Unified School District 
Los Angeles Unified Schook District PO Box 3307 

PO Box 3307 Los Angeles, CA 90012 

Los Angeles, CA 90012 (213) 625 6389 


(213) 625-6389 
2. The title of the testing program 


SHARP-Senionr High Assessment of Reading Proficiency 

TOPICS-Test of Pergsormance in Computationak Skills 

WRITE: SR. HIGH-Test of Performance in Composing/Enabling Skills 
ASC-Performance Assessment in Computation 

PAIR-Per formance Assessment in Reading 

WRITE: JR. HIGH-Test of Performance in Composing/Enabling Skills 
Survey of Essential Skills (tests for K-6) 

Essential Skills Continuums (Kindergarten-Grade 6; Grades 7-12)* 


3. Producer of the test(s) 


ALL of the tests and the continuums have been.produced by the Los Angeles 
Unified School District. 


4. Skill(s) tested 


-SHARP-Comprehension and Location/Study Skills related to understanding/com- 
pletion of application forms, financial transactions, Angormation sources, 
pictorial representatives and uritten communications 


-PAIR-Spectfic Vocabulary, Comprehension, Location/Study Skills related to 
understanding/completion of application forms, financial transactions, tn- 
formation sources, pictorial representations and uritten communications. 


-TOPICS/ASC-Computation skills needed to identify and apply approprtate 
mathematical processes to given, relevant problem solving situations. 


WRITE: SENIOR/JUNIOR HIGH-Enabling skills of standard grammar, spelling and 
syntactical sentence structure. Satisfactory completion of two urcting 
samples in paragraph form a ArAedsponse to given prompt. 


SURVEY OF ESSENTIAL SKILLS for ak areas has been delineated for Grades K-6 
with annual mandated assessment at Grades 1-7 in Reading, Mathematics and 
Composition. Students not demonstrating competency in assessed skills de- 
cLared as essential at each grade Level will be given instruction indicated 
as needed by individual Learner computer printouts of test responses. 


*The continuwns are guides for teachers to use to teach the essential skills i 
dn Sequential order. . 
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LOS ANGELES (cont. ) 


Grade(s) tested. 


-SHARP-Gnade 10. 14 a Student does not pass in Gaade 10, he/she wikl, after 
nemediak instruction, have threg additional opportunities to pass before Grade 
12 graduation date. 


-TOPICS Same as SHARP. 
-WRITE Same as SHARP. 


-ASC-Gnade 7. 1f§ a student does not demonstrate competency in Grade 7, he/she 
wikl receive instruction as part of the regular school program. Dates and 


number of opportunities for additional assessment is at the option of the 
RLocak school. 


-PAIR Same as ASC 
-WRITE Same as ASC 


-SURVEY OF ESSENTIAL SKILLS Grades 1-6. AS of Spring, 1979, the District has 
Anstituted an annual assessment of Learners! abilities in reading, mathematic 
and composition srikls declared for each grade in the Essential Skikbls Program. 


Purpose(s) of the test(s) 


SHARP 44 used to identify students in need of instructional assistance in 
applying reading shrieks to the understanding/completion of printed material 
common to adult-Life. Ads of the Class of 1979, students must pass SHARP 
dn order to graduate with diploma. 


TOPICS 4s used to identify students in need of assistance in determining and 
applying the specific mathematical processes/skirls commonly used in adult- 
Life problem solving activities. As of the Class of 1981, students must pass 
TOPICS in order to graduate with diploma, 


WRITE: SR. HIGH 44 used to Adentify students in need of instructional as- 
sistance in developing and utlizing uniting skills which reflect accepted 
Standards. Ads of the Chass of 1981, Students must pass the test in order to 
graduate with diploma. 


ASC 44 used to provide earky identification of students in need of instructional 
assistance in devekoping/applying computation skikls. 


PAIR 44 used to provide early identification of students in need of instruc- 
tional assistance in developing/applying specific Vocabulary, Comprehension, 
and Location/Study Skills. 


WRITE: JR. HIGH 44 used to provide early identification of students in need 
of Andtructional assistance in developing/applying the writing skills nec- 
essany to compose written materials. 


SURVEY OF ESSENTIAL SKILLS serves to "delineate specific skills which can 

be taught and assessed at each grade level" and to "provide a viable base for 
the development of assessment instruments, which wit measure at regular in- 
tervals whether the Learner has developed the fundamental skires." 
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LOS ANGELES (cont. ) 
7. Metric used in reporting test scores. 


The metric for SHARP/TOPICS/WRITE SR. HIGH tests 445 naw scone with a pass/ 
fail cut-off. Schools receive computer printouts which indicate the specific 
SRALL needs of each tested student. 


The metric for PAIR/ASC/WRITE JR. HIGH 45 a grouping 0f raw Scores into 

three Ranges. Range 1 scores indicate no need for intervention. Range 2 
Scones indicate need for some assistance. Range 3 scores indicate marked need 
for instruction. Computer printouts provide specific skill need information 
for each student. 


8. Approximate date testing program was initiated. 


SHARP was developed and extensively field-tested with over 20,000 students in 
Grades 8, 10, 12 and adult school in the period between 1972-75. In 1976, 

the Board of Education issued a policy requiring that students, as of the Class 
0f 1979, pass SHARP in order to graduate. SHARP was first used in Fall 


1976. New, parallek forms are developed each year to maintain test security 
and xelevance. 


TOPICS was developed and fiekd-tested in 1976-77. In 1977, the Board of 
Education issued a policy requiring that students, as of the Class of 
1981, pass TOPICS in onder to graduate. TOPICS was first used in the Fare 


0f 1978. New, parallel forms are developed each year to maintain test 
security and relevance. 


WRITE: SR. HIGH was developed and field tested in 1976-77. In 1977, the 
Board of Education issued a policy requiring that students, as of the Class 
0f 1981, pass WRITE: SR. HIGH in order to graduate. WRITE: SR. HIGH was 
first issued in the Fall of 1978. New, parallel forms are developed each 
year to maintain test security and relevance. 


ASC was developed in response to policy by the Board of Education in 1977. 
ASC was first used in Fall, 1978. Beginning with the 1979-80 schook year, 
assessment will be administered in the Spring semester. 


PAIR was developed in response to a Board of Education policy of 1975. 
It was first uded on an annual basis in Fall, 1978. Beginning with the 1979- 
80 school ‘year, assessment will be administered in the Spring semester. 


-Panaller forms are developed each year to maintain test security and 
nelevance. 


WRITE: JR. HIGH was developed in response to a Board of Education policy of 
1977, and wikl be first used on an annual basis in Spring, 1980. 


SURVEY OF ESSENTIAL SKILLS was reviewed in May, 1978 and implemented in 
September, 1978. Assessment of Reading, Mathematics and Composition skills 
abilities were assessed in Grades 1-6 in Spring, 1979 and will be annually 
thereafter. ys 


9. Organization responsible for initiating the testing program. 
Los Angeles has developed its testing program in response to the Board of 
Education's integration plans for Student achievement and California's 1977 


AB 65 which mandated proficiency standard requirements for all public schools 
of the State. 
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LOS ANGELES (cont. ) 
Policy for bilingual students. 


To fulpilre Legislative and Board requirements, bilingual students must pass 
the tests in English. School district staffs are investigating the use of the 
Essential Skills Continuums in regards to Limited-English and Non-English 
Speaking students. 


Policy for special education students. 


Requirements set for the assessment of handicapped students are based ona 
neview of each student's Individualized Education Plan, judgement as to the 
ability of Learners to fulfill requirements at varying Levels of competency, 
then made by administrator and faculty after consultation with parents. 
Currently, SHARP assessment tems of relevance to the non-sighted/partiakly 
sighted students are being translated into Braille and Large print format. 


Any other students exempted from the test(s). 


None. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


In-service training 4s available from District personnel as requested by 
Schook staffs, parents and community for prescriptive reports.' 


Memphis 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Dr. Joyce Weddington 

Asst. Dinector of Planning, 
Evaluation, Research and Testing 
Memphis Public Schools 

2597 Avery Avenue 

Memphis, TN 38112 

(901) 454-5450 


The title of the testing program 


High School Proficiency Test 
Diagnostic Tests 
Basic Skills Test, Criterion referenced 


Producer of the test(s). 


It has not been determined who will produce the High School Proficiency 
Test. 

The State Department of Education has produced the Basic Skills Test with 
assistance from the Scholastic Testing Service. 

Each Local school wikl develop diagnostic tests for either Grade 4,5 or 6. 


Skill(s) tested. 


Mathematics and Language arts (reading comprehension and vocabulary, gram- 
mar and spelling). 


Grade(s) tested. 


The Basic Skills Test is currently offered to students in Grade 8. 

The High School Proficiency Test will be offered to Grade i] as of 

1981. 1 a Student does not pass the test in Grade 11, he/she will have 
two more opportunities to take the test before graduation. Diagnostic 
tests are also to be administered to either Grade 4, 5 or 6. 


Purpose(s) of the test(s) 


The Basic Skills Test is being used only for diagnostic purposes in 
Gnade 8. A Separate diagnostic test will be offered to either Grade 4, 
5 04 6. When the High school Proficiency Test 4s offered in Grade 11, 
Students must pass it in onder to graduate. Remedial assistance 4s 
offered to students who do not pass the tests. 


Metric used in reporting test scores. 
70% of the items answered correctly in each subtest is the cut-off score 


for passing the Basic Skills Test. No metric has been identified for the 
other tests. 


MEMPHIS (cont. ) 
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Approximate date testing program was initiated. 


The initial State Board of Education mandate was issued in November 1977. 
The Basic Skills Test was first offered in school year 1977-78. Ads of 
1981, the High Schook Proficiency Test will be offered as a graduation 
requirement 4n Grade 11. A date has not been set for the implementation 
of the diagnostic test ‘for erther Grade 4, 5 or 6. 


Organization responsible for initiating the testing program. 


The Lesting program has been developed by the state of Tennessee in 
accordance with a State Board of Education mandate. Memphts has also 
forunulated its oun Minimwn Competency Policy as of August, 1977. 


Policy for bilingual students. 


No policy has been developed for bilingual students. Ads of now, they 
ether take the test in English or are exempted if their English-speaking 
ability is severely Limcted. 


Policy for special education students. 


Upon recommendation of a multi-disciplinary team, schook systems may 
exempt fandicapped students requiring special education. If a student 
desines to take the test, however, he/she must be peramitted regardtess of 


handicap. The test may be taken in braikle, Large sie or 4t may be 
interpreted 4§ 40 desired. 


Any other students exempted from the test(s). 
No other students are exempted from the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


A district-wide spectakhist 4s provided by the state for in-service 
training. Local newspaper releases as well as a sample Listing of ctems 
for objectives have been used to infonun the public. The state produces 
training materials for teachers. Students receive a print out explaining 
their scores to bring home to their parents. 


Milwaukee 


The person responsible for the achievement testing program wham sameone 
outside the school system would contact to obtain information. 


Elfned Bloedel, Administrator 
City-Wide Testing Program 

Department of Educational Research and 
Program Assessment 

Milwaukee Public Schools 
Administration Bldg. 

PO Drawer 10K 

Milwaukee, WI 53201 

(414) 475 - 8258 


The title of the testing program 


Test of Academic Skills (TASK) 
- (published norm-referenced test) 


Producer of the test(s) 
Harcourt Brace Jovanovich, Inc. 
Skill(s) tested. 

Reading 

Grade (s) tested. 


Students take the TASK reading test ads part of the city-wide testing 
program earfy in grade 10 . Those not reaching the required performance 
Level are programmed into proficiency ckasses offered each semester and 
dn summer School... Opportunities to re-take the proficiency test are pro- 
vided at the close of each course. Students Leaving school without 
graduating may also neturin to their high school to take the test in order 
to meet the graduation proficiency requirement. 


Purpose(s) of the test (s) 


Purposes are to "add meaning" to the high school diploma and to hekp iden- 
tify and nemediate reading problems. Non-exempt student must "pass" 

the proficiency test in order to roreive a diploma. Those not reaching 
the required Level are identified gor special proficiency classes. 
Students who have earned sufficient credits for graduation but have not 
met the proficiency requirement receive Letters indicating their con- 
tinued status as candidates for graduation. 


Metric used in reporting test scores. 


Obtained naw scones are reported in relation to the required proficiency 
Level and to the maximum possible score. The established cut-off requires 
performance in the average or high ranges based on grade & National norms 
for the proficiency test (stanines 4-9). 


MILWAUKEE (cont. ) 
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Approximate date testing program was initiated. 


The resokution requiring graduates to "pass an &th grade reading proficiency 


tert" was adopted in Aprile 1977. It was first applied to the graduating 
chass of June 1978. 


Organization responsible for initiating the testing program. 


The proficiency program was initiated by the Milwaukee Board of Schook 
Directors. 


Policy for bilingual students. 


Students are exempted who are newly-arrived foreign born and/or have dif- 
ficulty understanding or speaking English. 


Policy for special education students. 


The following exceptional education students are exempted: Trainable men- 
takky retarded, Educable mentally retarded, Learning disabled, Emotionally 
disabled, Visually handicapped, Deaf and hard-of-hearing. These students 
may volunteer to participate in the proficiency testing. Thetr par- 
ticipation does not alter their exempt status. 


Any other students exempted from the test(s) 
No other students are exempted’ from the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Teachers, counselors, and administrators participate in in-service 425- 
sions on measurement. Additional information is provided in regular writ- 
ten communications. 


Prion to testing, students participate in orientation sessions which 
explain the purposes for testing, what is measured, how it is measured, 
and how results are reported. Follow-up individuak and group conferences 
ane used to explain reports of results and plan programs. 


Parents and students receive reports in which test results arexvpro filed 
and which provide explanations of the measures administered and the re- 
porting statistics. Further personal inquiry with school personnel 4 
Anvited. 
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Minneapolis 


The person responsible for the achievement testing program wham someone 
outside the school system would contact to obtain information. 


Dr. William C. Phillips, Director 
Curriculum and Student Services 
Minneapolis PubLic Schools 

807 N.E. Broadway 

Minneapolis, Minnesota 55413 
(612) 348-6076 


The title of the testing program 


Basic Mathematics Knowledge Test 

Senion High Assessment of Reading ig ra (SHARP) 
Test of Every Day Writing and Skills (TEWS) 
Objective Reference Bank of Items bon Tests (ORBIT) 


Producer of the test(s). 


Basic Mathematics Knowledge Test - Locally produced 
SHARP - produced by Los Angeles Unified School District 
TEWS - produced by the Huntington Beach School Systen 
ORBIT - McGraw Hire 


Skill(s) tested. 


Basic Mathematics Knowkedge Test - Mathematics 
SHARP - Reading 

TEWS - Writing 

ORBIT - Language Arts 


Grade(s) tested 


Basic Mathematics Knowledge Test - Grade 10 
SHARP - Grades 9 and 12 

TEWS - Grades 9 and 12 

ORBIT - Gnade 8 


Purpose(s) of the test(s) 
ALL tests ane used to identify weaknesses in Specific skills areas. Students 


ane offered remedial assistance but are not required to partake in remedial 
programs. Graduation and promotion are not determined by the tests. 
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MINNCAPOLTS (cont. ) 
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Metric used in reporting test scores 
Under development. 


Approximate date testing program was initiated 


The Basic Mathematics Knowfedge Test was piloted during schook year 1978-79. 
SHARPS, TEWS and ORBIT will be piloted during schook year 1979-80. 


Organization responsible for initiating the testing program 

While both the City-Wide Advisory Committee and the North Area Teachers’ 
Advisory have examined competency-based education, no basic skills program 
has been developed yet. The Local schook system has introduced the testing 
programs currently being piloted, 

Policy for bilingual students 

No policy has been developed for testing bilingual students. 

Policy for Special educatior students. 


Special needs students have had and probably will continue to have flexible 
testing requirements according to the decisions of the individual instructors. 


Any other students exempted for the test(s) 
No other students are exempted 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing 


"Profiles in Performance", a publication of the most recent test scores 


has been a major effort since 1972 to educate the media and the public in 
the field of testing. Teachers have assisted in developing the pilot tests. 
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Nashville 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Thomas G. Caulkins 
Coordinator of Evaluation 
Metropolitan Public Schools 
2601 Bransford Avenue 
Nashville, Tennessee 37204 
(615) 259-5856 


The title of the testing program 


High School Proficiency Test 
Basic Skills Test, criterion referenced 
Diagnostic Tests 


Producer of the test(s) 


It has not been determined who will produce the High School Proficiency Test 
The State Department of Education has produced the Basic Skills Test with 
assistance from the Scholastic Testing Service 


EAS Local Schook system will develop diagnostic tests for either Grade 4, 
» or 6 


Skill(s) tested 


Mathematics and Language arts (reading comprehension and vocabulary, grammar 
and spelling) 


Grade(s) tested 


The Basic Skills Test is currently offered to students in Grade 8. The fHigh 
School Proficiency test will be offered to Grade IT as of 1981. If a student 
does not pass the test in Grade 11, he/she will have two more opportunities 
to take the test before graduation. Diagnostic tests are also to be 
administered to either Grade 4, 5 on 6. 


Purpose(s) of the test(s) 


The Basic Skills Test is being used only for diagnostic purposes in Grade 8. 
When ‘the High School Proficiency Test is offered in Grade 1], atudents 
must pass At An order to graduate. Nashville is doing a research study 
to conreLate Gnade 4, 5, 6, 7 achetvement test scores with the Grade & 
Basic Skills Test in order to identify students who may have difficulty 
with Grade & test. Remedial assistance is offered to students who do not 
pass the test. A separate diagnostic test will be offered to either 

Grade 4, 5, or 6. 


NASHVILLE (cont) 
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Metric used in reporting fest scores 


70% of the items answered correctly in each subtest is the cut off score 


for passing the Basic Skitls Test, No metric has been identified for the 
other tests. 


Approximate date testing program was initiated 


The initiak State Board of Education mandate was issued in November 1977. 
The Basic Skills Test was first offered in schook year 1977-78 . As of 
1987, the High School Proficiency Test will be offered as a graduation 
requirement in Grade 11. A date has not been set for the dmpLementation 
of the diagnostic test for either Grade 4, 5 on 6. 


Organization responsible for initiating the testing program 


The testing program has been developed by the state of Tennessee in 
accordance with a State Board of Education mandate 


Policy for bilingual students ™ 
No policy has been developed for bilingual students. As’ of now, they 

either take the test in English or are exempted if their English-speaking 
ability is severely Limited. 

Policy for special education students 

Upon recommendation of a multi- discipkhinary team, schook systems may exempt 
handicapped students requiring special education. If a student desines to 
take the test, however, he/she must be peunitted regardless of handicap. The 
test may be taken in braille, Lange print, or it may be interpreted if 40 
desired 

Any other students exempted from the test (s) 


No other students are exempted from the tests 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing 


A district wide specialist is provided by the state for in-service training. 
Locak newspaper releases as well as a sample Listing of items for objectives 
have been used to inform the public. The state produces training materials 
for teachers. Students receive a print out explaining thein scores to bring 
home to their parents. 
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New Orleans 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Dr, Ellen Pechman, Director Objective-based testing, SCIP: 
Department of Research & Evaluation Dn. Constance C. Dolese, Director 
New Orleans Public Schooks Secondary Education 

4100 Touro Street New Orleans Public Schools 

New Orleans, LA 70122 4100 Touro Street 

(504) 288 6561 New Onkeans, LA 70122 


(504) 288 6561 
The title of the testing program 


Objective-based testing, a "management" system in basic skills developed 
dn conjunction with SCIP (Secondary Curricukwn Improvement Program). 
SCIP 45 not a test in itself, but a self-paced mastery program of which 
objective-based testing 44 only one aspect. 

-Criticak Skills Pilot Test 

-Louisiana State Assessment Test 


Producer of the test(s) 


-The objective-based testing is Locally developed with the assistance of 

a computer company which is programming the computerized management system. 
Other tests have been purchased from publishers and, as of yet, no single 
company has received the final contract for the objective-based tests. 
-New Onkeans 46 presently working with several publishers to customize 


a test to coincide with the stated objectives of the Critical Skills 


Pilot Test. 
-The Louisiana State Assessment Test was designed by a test publishing 
company. 


Skill(s) tested. 


-The objective-based tests currently test reading and mathematics. Even- 
tually the SCIP management system will be designed to test all objectives 
outlined in other major subject areas in the curricula. 

“Critical Skills Pilot Tests - Reading and Mathematics 

-Loutsiana State Assessment Test- Reading and Mathematics 


Grade (s) tested. 


ae objective-based tests will be administered to all secondary students, 
grades 7-12. 

-The Critical Skills Pilot Test is being piloted in grade 6 and may also 
be piloted in Lower grades during school year 1979-80. 

-The Louisiana State Assessment Test 4 mandated by Law for all students 
dn grades 4, & and 11. 


NEW ORLEANS (cont. ) 
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Purpose(s) of the test(s) 


-The objective-based tests are used to assist the cLassroom teacher in 
assessing Student progress on the Locally defined minimum skills, 

-The Critical Skills Pilot Test has been developed to explore the use of 
ore testing as the basis of promotion from the eLementary 
Schook. 

-The Loutsiana State Assessment Test represents the evaluation of school 
pupil progress based on identified, basic statewide skills and concepts 
as defined by public school accountability Legislation. 


Metric used in reporting test scores. 


-Objective-based tests - $ correct, incorrect 
-Criticak Skikls Pilot Test - $3 correct, incorrect 
-Loutstana State Assessment Test - % correct, incorrect 


Approximate date testing program was initiated. 


-The SCIP management system was first implemented during the spring term, 
1978, and will be used in fourteen pilot schools during the fall of 1979. 
- The Critical Skills Pilot Test was pretested in eleven schools in 

May, 1978, and wikl be administered again in the fall, 1979, to those 
Same eLeven Schools. In spring, 1980, the Critical Skills Pilot Test 
will be used as an indicator for promotion of students from grade 6 in 
the pilot schools. The Louistana State Assessment Program was initiated 
dn 1978. 


Organization responsible for initiating the testing program. 


ALL system-wide testing was initiated as a result of the Orleans Parish 
School Board curriculum recommendations and was developed by various special 
Study groups organized in 1977. These testing programs support and go 
beyond the minimum requirements established by a 1978 mandate from the 
State Legislature. 


Policy for bilingual students. 


To date, no special tests have been developed for bilingual students. No 
formak policy has been developed regarding the testing of bilingual 
students. The needs of those individuals are accommodated at the 
classroom Level. 


Policy for special education students. 

For the objective-based tests and the Critical Skills Pilot Tests, it 4 
necommended that each special education student be treated according to 
determinations made by the educators responsible for designing their 
Andividual instructional programs. Up to 1978-79, no students have 
been exempted from the Louisiana State Assessment Tests. 

Any other students exempted from the test(s). 


No other students are exempted. 


NEW ORLEANS (cont. ) 


13. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


In-service training programs have been dmpLemented for teachers in the past 
Severak yeurs to develop greater understanding of how to use tests and to 
dntnoduce teachers to the use of the innovative test programs. Parents 
have been invokved in Study groups which selected the tests and tested the 
objectives, and parent workshops have been held in various schools which 
provide information about testing. 


5. 


New York City 


The person responsible for the achievement testing program whom someone out- 
side the school system would contact to obtain information. 


Flona O'Neill-Costelloe, Administrator 
School Liaison Unit 

Office of Educational Evaluation 

New York City Public Schools 

110 Livingston Street, Room 743 
Brookfyn, NY 11201 


The title of the testing program 


Pupil Evaluation Program Tests (PEP) 

Regents Preliminary Competency Tests 

Basic Competency Tests Reading, Writing and Mathematics 
Regents Competency Tests, Reading, Writing and Mathematics 


Producer of the test(s). 


AQL tests produced by New York Board of Regents, except the Basic Competency 
Tests produced by the State Education Department. 


Skill(s) tested. 


PEP-Reading and Mathematics 

Regents Preliminary Competency Tests-Reading and Waiting. 
Basic Competency Tests, Reading, Writing and Mathematics 
Regents Competency Tests, Reading, Waiting and Mathematics 
Regents Comprehensive Examinations-in regents subject areas. 


Grade (s)‘ tested. 


PEP Grades 3,6 

Regents Preliminary Competency Tests-Grades 8, 9 

Basic Competency Tests-Grade 9-12 (4n transition RCT) 

Regents Competency Tests-Mathematics-Grade 9 on after completion of the 
nequined unit of mathematics. Reading and Writing- Grades 11 and/or 12. 
Regents Comprehensive Examinations-after completion of subjects covered 
by Reaents Comprehensive Examinations. 


Purpose of the test(s) 


Except in a few cases (see#l10-12), all students must pass either the Regents 
Competency Test, Basic Competency Test, or Regents Comprehensive Examina- 
tions in English and Mathematics in order to graduate. ALL tests ane 

used to identify students for remedirvl assistance except the Regents 
Comprehensive Examinations which are used for indicating academic excellence. 


Metric used in reporting test scores. 


PEP-Statewide reference point in stanine terums. 

Preliminary Regents Competency Test-common degrees of reading power 
unit scales. a 

Basic Competency Test- all standardized metrics 

Regents Competency Test-statewide reference point 

Regents Comprehensive Examinations-% passing scores. 
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NEW YORK (cont.) 


Approximate date testing program was initiated. 


The regulations and procedures for the Regents Competency Testing Program 
were published in 1979, Ads of the class of 1982, the Basic Competency Test 
will be completely phased out and students will take etther the Regents 
Competency Tests or the Regents Comprehensive Examinations as a graduation 
nequirement. The PEP tests and Regents Preliminary Competency Tests 

are atready being used.’ The Regents Competency Tests in reading, writing 
and mathematics are first being used for the class of 1981. 


Organization responsible for initiating the testing program. 
Ade of the tests are developed by the state and used on a State-wide basis. 
Policy for bilingual students. 


"Alternative testing techniques" are used for "pupils whose native 
Language is other than English who first enter, after grade eight, schools 
where the predominant Language of instruction 45 English. 


Policy for special education students. 


"Alternative testing techniques" are used for "pupils with handicapping 
conditions." 


Any other students exempted from the test(s). 


Students are exempted from a test requirement for graduation if they have 
Scored above a certain Level on Cokkege Entrance Examination Board tests 
on American College Testing Program tests. "Alternative tests" may be 
used for students "who have not passed the examinations...because of 
extraordinary administrative circumstances not caused by the willful act 
of the pupil or of a teacher or administrator." 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Teachers are receiving in-service training. Literature explaining the 
testing program 44 being developed, will be disseminated through a 

district-wide committee composed of, among others, parents. The media 
has published a copy of a sample Regents Competency Test. 


5. 


6. 


Norfolk 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Dn. Anna G. Dodson 

Director of Research, Testing and Statistics 
Norfolk Public Schooks 

800 E. City Hall Avenue 

Norfolk, VA 23501 

(804) 441 2319 


The title of the testing program 


Basic Learning Skills Test (BLS), criterion-referenced 
-Vinginia Graduation Competency Test, norm and criterion referenced 


Producer of the test(s). 


-BLS Test-Virnginia Department of Education, National Evaluation Systems, 
Inc., and two review committees. 

-Vinginia Graduation Competency Test - Mathematics - Scholastic Testing 
Service, Reading - Instructional Objectives Exchange. 


Skill (s) tested. 


-BLS Test - reading and mathematics 
-Vinginia Graduation Competency Test-reading and mathematics 


Grade(s) tested. / 


-BLS Test-Grades 1-3 during schook year 1978-79. Gnade 4 will be added 
during 1479-80 as will grades and 5 and 6 if State funds are avarlable. 
-Vinginia Graduation competency Tedst-Grade 10 in the Fall, 1978 and Gnade 9 
dn the Spring, 1979. 16 a Student has not passed the test, he/she will 
have opportunities to take the test again during school year 1979-80 

until passing. No competency testing of subsequent classes will be con- 
ducted during the schook year 1979-80. 


Purpose(s) of the test (s) 

The BLS Test 48 used to identify students in need of remedial assistance 
and to assist teachers in recognizing instructional needs. The Virginia 
Graduation Competency Test 46 used to identify students in need of remedial 
assistance. Ads of the class of 1981, students must pass the test in onder 
to graduate. 

Metric used in reporting test scores. 


No metric 45 available for the BLS Test. The Virginia Graduation Com- 
petency Test is reported in 3. 
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Approximate date testing program was initiated. 

Both testing programs have been developed in accordance with the Legislature's 
1978 Standards of Quakity Statement. The BLS Tests for Grades 1-3 were 
first used during school year 1978-79. The Test for Grades 4, 5 wih first 
be used in schook year 1979-80. The Virginia Graduation Competency Test 
was first administered in schook year 1978-79 but wikk not be a requinement 
for graduation until the class of 19812 

Organization responsible for initiating the testing program. 

The BLS Testing Program and the Virginia Graduation Competency Test were 
both ordered by the Virginia State Legiskature in a statement entitled 
"Standards of Quality for Public Schools in Virginia. 

Policy for bilingual students. 


Although there 44 no specific policy, exceptions have been made for bréhinguak 
Students An some cases. 


Policy for special education students. 

Special provisions are made fon Special needs students. 
Any other students exempted from the test(s) 

Other students are exempted f/m the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


The central office trains counselors and teachers who train students to 


dnterpret the scores. Literature has been prepared to explain the remedial 
process. 
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Oakland 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Alma L. Wiliams, Acting Consultant 
Group Testing and Assessment 
Department of Research and Evaluation 
Oakland Unified School District 

1025 Second Avenue 

Oakland, CA 94606 

(415) 836 2622 


The title of the testing program 

High School Graduation Proficiency Test, criterion-referenced. 

Producer of the test(s). 

Locally developed from CTN/McGraw's ORBIT, SHARP and TOPICS 

Skill(s) tested. 

Reading Mathematics and Writing 

Grade (s) tested. 

During School year 1978-79, the test was administered to Grades 9 and 10. 
Next year the test will only be administered to Grade 9 and to those 
Students wh» have not yet passed the test on sections of the test. The 
test will be offered approximately four times each year for students who 
do not pass the test or sections of Xt. 

Purpose (s) of the test(s) 


The test is used to identify students in need of nemedial assistance. 
As of the class of 1981, students must pass the test in order to graduate. 


Metric used in reporting test scores. 

70% of the items on 70% of the objectives conmrect for Reading and Mathe- 
matics. The writing test contains three parts-- a multiple choice Lanquage 
part and two writing samples. The student must pass two of the three 

parts in writing. 


Approximate date testing program was initiated. 


The Oakand Board of Education adopted the minimwn graduation standards 
objectives on May 30, 1978. The students were first tested in February, 
1979. Ad’ of the class of 1981, students must pass the test in order to 
graduate. The entire program has been developed « An response to 
California's AB 65, passed in 1977. 


OAKLAND (cont. ) 
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Organization responsible for initiating the testing program. 


Oakland developed the High. School Graduation Proficiency Test in compliance 
with Cakifornia's AB 65. 


Policy for bilingual students. 

AB 65 specified that all students must pass the proficiency examination in 
the English Language before graduation. However, LES/NES students may take 
the test in thetr native Language for diagnostic purposes. A version 

of the test will be translated into several Languages for that purpose. 
Policy for special education students. 


Proficiency standards for handicapped children are set individually in the - 
Individualized Education Plan (IEP. 


Any other students exempted fram the test(s). 
No other students are exempted from the tests. 


Training programs for parents, teachers, students and administrators 
to explain the uses of testing. 


The community was involved in developing the objectives and policies for 
the High Schook Graduation Proficiency Test. Notifications of test scores 
ane Sent to parents and parent/teacher conferences are held. 


Philadelphia 


1. The person responsible for the achievement testing program wham someone 
outside the school system would contact to obtain information. 


Dr. Bernard G. Kelner 

Assoc. Superintendent for Curriculwn and Instruction 
Room 309, Administration Building 

Philadelphia Public Schools 

Pkwy at 2kst St., 

Philadelphia, PA’ 19103 

(215) 299 7767 


2. The title of the testing program 


~Functional Literacy Assessment 
-Assessment of Mathematics Literacy 
3. Producer of the test(s). 


Produced by the School District of Philadelphia 
4. Skill(s) tested. 


Survival skills - Language and mathematics 
5. Grade(s) tested. 


Students are tested in Grade 10. 14 a student does not complete 70% 

of the items correctly in Grade 10, he/she wil have as many opportunities 

as necessary to pass the test through Grade 12. Pans are almost complete ‘ 
$02 beginning the mathematics assessment in grade eight. 


6. Purpose(s) of the test(s) 


The Functional Literacy and Mathematics Assessments are used to assess 
general student achievement and acquisition of fundamental skikls, to 
ddentify students in need of remedial assistance and to inform the public 
of Student achievement. As of the Class of 1977, students must achieve 
at Least a scone of 70% in order to graduate. 


7. Metric used in reporting test scores. 
% dtems conrect in five sections. 


8. Approximate date testing program was initiated 


"The Schook District of Philadelphia in 1970 reaffirmed a committment that 
akk students graduating from our high schools will have acquired those 
basic competencies necessary to function in everyday Life." The Functional 
Literacy Assessment was developed in 1975, piloted during school year 
1976-77, and used as a graduation nequinement forthe Class of 1978. 


The Mathematics Assessment was first used as a graduation requirement for the 
class of 1978. 


70 


PHILADELPHIA (cont. ) 


9. 


10. 


ll. 


12. 


13. 


Organization responsible for initiating the testing program. 
The School District of Philadelphia initiated the testing program. 
Policy for bilingual students. 


Bilingual students are not exempted from the test at the requert of the 
bilingual community. 


Policy for special education students. 

Special education students are exempted from the test. 
Any other students exempted from the test(s). 

No other students are exempted. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Department heads train faculty. Literature is sent to parents. 


ji 


l. 


2. 


7. 


The person responsible for the achievement testing program wham 
someone outside the school system would contact to obtain information. 


Melvin Vesely 

Testing Specialist 

Pittsburgh Public Schools 

341 S. Beklefield Avenue 

Pittsburgh, PA 15213 

(412) 622 3931 

The title of the testing program 

Basic Skills Assessment Tests, norun-referenced 

Producer of the test(s). 

Educational Testing Service 

Skill(s) tested. 

Reading and Mathematics 

Grade(s) tested. 

Gnade 11 

Purpose(s) of the test (s) 

A student who does not achieve a Standard scone of at Least 134 must ‘ 
emoll in a Gnade 12 remedial class. Beginning with the class of 1980, 
a student who fails the test must pass the remedial class in order to 
graduate. 
Metric used in reporting test scores. 

Standard scones with norms for entry and exit from high school; each 


standard score is shown with a % of the norming sample scoring below the 
given score. 


Approximate date testing program was initiated. 

The Basic Skills Assessment Tests were first used in Spring, 1978. Beginning 
with the class of 1980 a student who farls the test must pass the 

nemediak class in order to graduate. 


Organization responsible for initiating the testing program. 


The testing program was initiated by the Pittsburgh Public Schools. 
Pittsburgh did participate in the Pennsylvania Educational Quakity As- 
Sessment Program when the program was mandatory, but did not participate 
when the program was voluntary. 
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Policy for bilingual students. 


There 48 no formal pokicy for biingual students with respect to the 


Basic Skills Tests. 


Policy for Special education students. 


Special education students clhassified as Educable Mentally Retarded or 
other similar handicaps are exempted from the Basic Skills Assessment 


Tests. 


Any other students exempted from the ‘test(s). 


No other students are exempted. 


Training programs for parents, teachers, students and administrators 
to explain the uses of testing. 


Notice went home with report cards to parents. Teachers receive some 


An-service training. 
for remedial courses. 


Teachers have been involved in developing curricula 


Portland 


The person responsible for the achievement testing program whom sameone 
outside the school system would contact to obtain information. 


Walter Hathaway 

Evaluation Specialist 

Portland Public Schools 

501 N. Dixon St. 

Portland, OR 97227 

(503) 249 2000, X210 

The title of the testing program 

The Portland Achievement Levels Testing Program. 


Producer of the test(s). 


The Portland Schook District Evaluation Department, using the Northwest 
Evaluation Association's Item Banks. 


Skill(s) tested. 
Reading, Mathematics and Language Usage. 
Grade (s) tested. 


Grades 3-9. Ninth graders who do not pass a test may take it again in 
Later grades until they pass. ‘ 


Purpose (s) of the test (s) 

The test results ane used in Grades 3-8 to identify students for remedial 
assistance, to identify and group students (e.g. Tithe 1, Gifted and 
Talented) and to evaluate programs. Beginning with Grade 9 the results are 
used to certify basic skills competencies as well. 


Metric used in reporting test scores. 


An extended Rasch based curriculum scale and a standard score scale. Indicators 
of mastery or nonmastery of individual goals and competencies are abso reported. 
District and sub-district summary data ame equated to scores on a nationally 
. standardized test. 

Approximate date testing program was initiated. 


Portland has been using the tests to assess competency in Reading and Mathe- 
matics since Fall 1977 and in Language since Fake 1978. 


Organization responsible for initiating the testing program. 


The Portland Achievement Levels Testing Program was initiated by the Portland 
School system in response to both State and Local priorities. Although 

the State has identified broad areas in which Local school systems must define 
competencies and certify students prior to graduation, the school systems are 
not nequined to test students for purposes of certification. Portland 

has chosen to do this in the basic skills areas. 
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Policy for bilingual students. 


Since this a functional Level program bilingual students with at Least minimal 
English Language functioning are tested. The tests are currently being 
translated into certain other Languages. Waivers ane issued in exceptional 
cases and a record of the waiver 4s placed in the student's §che. 


Policy for special education students. 


Mainstreamed special education students are tested in regukar class where the 
handicap does not significantly impair ability to perform on the tests. 
Waivers are issued in exceptional cases and a record of the waiver is placed 
dn the student's fike. 

Any other students exempted fram the test(s). 


Waivers ane issued in cases where the handicap does not permit useful data 
to be secured, and a record of the waiver 44 placed in the student's file. 


Training programs for parents, teachers, students and adminstrators to 
explain the uses of testing. 


There 48 a Test Coordinator in each school. This 4s usually a teacher on 
extended responsibility. The Test Coordinator receives training sessions 
with a slide tape presentation, an orientation manual and a brochure. 
Principals also participate in at Least one orientation session before 
each testing. Test Coordinators and Principals work together to orient 
building staffs, students and parents using the material provided. A 
scone interpretation manual is also provided to teachers and parents. The 
School system uses the media periodically to publicize the testing 
program. 


St. Louis 


The person responsible for the achievement testing program whom sameone 
outside the school system would contact to obtain information 


Dr. Robert De Blauw, Director 
| Research and Evaluation 

St. Louis Public Schools 

Wy Locust Street 


St. Louis, Missouri 63701 
(374) 231-3720 


The title of the testing progran 
BEST (Basic Essential Skills Test), criterion-referenced 

Producer of the test(s) 

BEST 44 prdduced by the state of Missourt 

Skill(s) tested 

Reading and Language Arts, Government and Economics, and Mathematics subtests 
Grade(s) tested as, 


i 
Students are first tested in grade 8 Ifa Student does not pass a Subtest, 
ae has an opportunity once each sae year through grade 12 to netake 


Purpose(s) of the test (s) 
Tests used to make overall evaluations of a student's competence in © 


essential Skill areas. Students receive remedial assistance. The tests 
ane not used to determine graduation. 


Metric used in reporting test scores. 


Students must answer. one out c4 three items under each objective conmectly 
as well as achieve an overall scone of 75%. 


Approximate date testing program was initiated. 
BEST was piloted during school year 1977-78 and fully impLemented in 1978-79 


Organization responsible for initiating the testing program. 


BEST was developed by the State in accordance with a State mandate. 
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Policy for bilingual students. 


There 44 no formal policy for bilingual students. Bilingual students are 
not exempted from the test. 


Policy for special education students. 


Special needs students are responsible for fulfilling the requirements 
of their Individualized Education Plans. 


Any other students exempted from the test(s). 
No other students ane exempted from the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


Limcted training and Literature is available for teachers and parents. 
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San Francisco 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Zack Taylor, Teacher Speciarist 
Curricukum Department 

San Francisco Unified School District 
2550 25th Avenue 

San Francisco, CA 94116 

(415) 731-6616 


The title of the testing program 


"Minimum Standards Program", criterion referenced 
"High School: Proficiency Tests", criterion referenced 


Producer of the test(s). 

Tests ane developed Locakly by teachers and curriculum specialists. 
Skill(s) tested. 

Reading, Writing and Mathematics 

Grade (s) tested. 


Minimum Standards Program-Grades 3,5,8, twice each year. 

High School Proficiency Tests, Grade 9. If a student does not pass the 
tests in graded, he/she may take the sia each pottowng year through 
grade 12. 

Purpose(s) of the test (s) 


Students must pass the Minimum Standards Program or attend summer school in 
onder to be promoted. A student who does not pass the High School Pro- 
ficiency Tests in Grade 9 will necetve remedial assistance and at Least 
three additional opportunities to pass the tests . As of the chass of 1981 
a dtudents who does not pass will not graduate. 

Metric used in reporting test scores. 


$ correct to be determined in the fall, 1979. 
Approximate date testing program was initiated. 


The testing program was initiated in the elementary schools in schook year 
1977-78 and in the high schools in School year 1978-79. Ads of the class of 
1981, a student must pass the High School Proficiency Tests in order to 
graduate. 


Organization responsible for initiating the testing program. 


The testing programs have been developed Locally in compliance with California 
State Law AB 65. 
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Policy for bilingual students. 


In grades 3, 5 and 8 Limited English and non-English speaking children must 
take the Minimwn Standards tests, unless the class room teacher feels it is 
dAnapproprtate. The requirement to pass the tests for promotion 44 waived 
where it Seems unfatr. 

No one 4& exempted from, taking the High School Proficiency Tests. State Law 
nequines proficiency tests be taken and passed in the English Language. 


Policy for special education students. 


Students in Special Education Programs are required to take the Minimum 
Standards Tests and High schook Proficiency Tests. Differential standards 
fOr passing are used in some cases. 


Any other students exempted fran the test(s). 
No other students are exempted from the tests. 


Training programs for parents, teachers, students and administrators to 
explain the uses of testing. 


The teacher specialist for minimum standards meets with administrators 
(principals, vice principals, head counselors) once or twice annually. Dur- 
dng the frst year of the testing program, teachers received considerable in- 
Service training. The need for tn-service training was not 40 great during 
the second year. The community was involved in developing the testing 
program. 
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Seattle 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Jane Soder, Evakuator David Hoffman, Supervisor 
Tests and Measurements Tests and Measurements 
Seattle School District No. 1 Seattle School District No. 1 
815 Fourth Avenue N. 815 Fourth Avenue N. 
Seattle, WA 98109 Seattle WA 98109 

(206) 587 4220 (206) 587 4220 


The title of the testing program 


-Minimum Competencies Screening Test, criterton-referenced 
-Minimum Competencies Performance Test, criterion referenced 


Producer of the test(s). 


Both tests are Locally developed. 
Skill(s) tested. 


-Minimum Competencies Screening Test-Reading, Mathematics and English 


-Minimwn Competencies Performance Test-Appkied skills in Reading, Mathe- 
matics and English. 


Grade(s) tested. 


-Minimum Competencies Screening Test-Grades 3,6,9 . 
-Minimum Competencies Performance Test-Grade 11 and additional times if failed. 


Purpose(s) of the test(s) 


-The Minimwn Competencies Serening Test is used to identify students in need 
of remedial assistance. 

~AS of the class of 1981, Students must pass the Minimum Competencies Per- 
formance Test in order to graduate. If a student does not pass the test 
after receiving remedial assistance, he/she may take a competency class 
which, 4f{ passed, qualifies him/her for graduation. 


Metric qpsed in reporting test scores. 
Both tests are reported in raw Score. 
Approximate date testing program was initiated. 


-The Locak schook board ordered the implementation of the Minimwn Com- 
petencies Screening Test in 1976. 

-The Minimwn Competencies Performance Test will be used for the first time 
dn gnade 11 during school year 1979-80. Ads of the ckass of 1981, a student 
must pass the test in onder to graduate. ‘ 
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Organization responsible for initiating the testing program. 
The testing program was developed by the Seattle school system. 
Policy for bilingual students. 


The Minimum Competencies Sereening Test has been transkated ino different 
Languages, but a student must pass the Minimum Competencies Performance Test 
dn English in onder to graduate as of the ckass of 1981. 


Policy for special education students. 


Special arrangements are made for certain special education students (i.e. the 
test 44 read out Loud to blind students .) The parents and counselors of 


Special education students decide whether the students should take the 
tests. 


Any other students exempted from the test(s). 
No other students are exempted from the tests. 


Training programs for parents, teachers, students and administrators 
to explain the uses of testing. 


Teachers, administrators and counselors have received on-going training. 
Students receive a List of graduation requirements which mentions the Minimwn 
Competencies Performance Test. Parents of the class of 1981 will probably 
neceive information about the Minimum, Competencies Performancy Test before 
dt 44 administered in the fall of 1979. 


1. 


Toledo 


The person responsible for the achievement testing program whom someone 
outside the school system would contact to obtain information. 


Dr. Gerald Biernackt, Director 
Research, Development &§ Evaluation 
Toledo Public Schooks 

Manhattan Bevd. and Elm Street 
Toledo, OH 

(419) 729 5111 


Tokedo has just piloted during school year 1978-79 the Basic Skills As- 
bessment Test published by Addison-Wesley and distributed through Educa- 
tional Testing Service in Grades 10 and 12. During 1979-80 the school 
System will be developing a comprehensive testing program to be impLe- 
mented at a Later date. As of now, there is no official Toledo or 

Ohio competency testing program. 


l. 


5. 


bei: 


Washington, DC 


The person responsible for the achievement testing program whom some- 
one outside the school system would contact to obtain information. 


Dr. James T. Guines Joan Brown 

Associate Superintendent Executive Director 

Office of Instructional Program Division of Curriculum and 
Development and Services Staff Development 

District of CoLwnbia Public Schooks Competency-based Curricukwm Center 
425 L2th St., NW 20th and Evart St., NE 

Washington, DC 20004 Washington, DC 20018 

(202) 724 4173 (202) 576 6580 

J. Weldon Greene Robert Farr, Director 

Office of Instructional Program Pupik Appraisal Branch 

Development and Services District of CoLumbia Public Schools 
DC PubLic Schools 415 12th St., NW 

415 12th St., NW Washington, DC 20004 

Washington, DC 20004 (202) 724 4165 


(202) 724 4168 
The title of the testing 


Competency-Based Curriculum (CBC), utilizes norm-referenced and criterion- 
neferenced tests. 


Producer of the test(s). 
District of Columbia Public Schools with assistance §20m McGraw-Hill 
Skill(s) tested. 


Communication skills, consumer/producer skills, analytical skills, social 
and political skills, and self-actualization skills. 


Grade (s) tested. 
Grades K-12 


Purpose(s) of the test(s) 


The four major goals of the CBC according to Superintendent Reed are !) 


uy promote academic excellence for the attainment of knowledge, competencies, and 
. 2) To ensure the active participation of all components of 

the District of Columbia in the dmpLementation of systemwide competency- . 

based curriculum, 3) To develop a systematic plan for the continuous 

assessment and evatuation of educational needs and achievement and 4) 

To make significant Amprovements in the Level of service and the effictency 

of operations in the major support areas of management services and to 


maintain those Levels of Support services necessary to the mission of the 
chook system." 
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WASHINGTON, DC (cont. ) 
7. Metric used in reporting test scores. 


-Norm-re ferenced achievement tests-Grade equivalents and percentile ranks 
-Criterton-referenced tests-Percentage of Mastery of Objectives 


8. Approximate date testing program was initiated. 


After the 1976-77 Year of Awareness to obtain comnitment from all Levels 
within the system for the CBC, the CBC was field tested in 1977-78 and 
dAmpkemented in 1978-79. By 1981, implementation throughout the entire 
System will be completed. 


9. Organization responsible for initiating the testing program. 
DC Board of Education 
10. Policy for bilingual students. 


Students who cannot understand English are exempted from the testing 
program. 


ll. Policy for special education students. 

Special education students are exempted from the regular fodting program. 
12. Any other students exempted fram the test(s). 

No other students are exempted from the testing program. 


13. Training programs for parents, teachers, students and administrators 
to explain the uses of testing. 


The staff has received extensive in-service training. The community was 
dnvokved in and informed about the development of the CBC. An Instructional 
Support Team has offered support to classroom teachers as well as prepared 
materials for the staff and the public and developed a CBC Library. The 

CBC has been publicized by the media and education journals. The Pupil 
Appraisal Branch conducts workshops for teachers, counselors and administrators 
dn test administration and test interpretation. "The Parents Guide to 
Understanding Tests" published by CTB McGraw-Hill is made available to 

parents through the Local schook. 
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TESTING DIRECTORS IN THE GREAT CITY SCHOOLS 


! Atlanta Dr. Carole S. McCarson 
Research Associate 
Division of Research and Evaluation 
210 Pryor Street, SW 
Atlanta, GA 30303 
(404) 659-3381 


Baltimore Jacob Schuchman 
Director of Testing Program 
Baltimore Public Schools 
3 East 25th Street 
Baltimore, MD 21218 
(301) 396-4629 


Boston Thomas R. Deveny 
Coordinator. of Basic Skills 
Office of Curriculum and Competency 
Boston Public Schools 
26 Court Street 
Boston, MA 02108 
(617) 726 6446 


Buffalo Ronald E. Banks 
Director of Evaluation 
Board of Education 
Room 7092, City Hall 
Buffalo, NY 14202 
(716) 842 4660 


Chicago Dr. Elmer M. Casey, Administrator 
Bureau of City-wide Testing ' 
Board of Education 
m Department of Research and Evaluation 
2021 N. Burling Street 
Chicago, IL 60614 
(312) 641-7310 


Cleveland Dr. Marion Kilbaine-Flash, Supervisor 
Division of Research and Development 
Cleveland Public Schools 
1380 East Sixth Street 
Cleveland, OH 44114 
(216) 696-2929 X524 


Dade County Jean Baker 
Office of Measurement and Evaluation 
1410 NE 2nd Avenue Z) 
Lindsey-Hopkins Bldg. Room 713 
Miami, FL 33132 
(301) 350-3862 
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Dallas Cordelia R. Alexander, Executive Evaluator 
Research, Evaluation and Information Systems 
Dallas Independent School District 
3700 Ross Avenue 
Dallas, TX 75204 
(214) 824-1620 


Denver Barry B. Beal, Supervisor 
Development and Evaluation 
Denver Public Scjpp;s 
900 Grant Street 
Denver, CO 80203 
(303) 837-1000 X2211 


Detroit Allen F. Zondlak 
Director of Planning 
Office of Research, Planning and Evaluation 
944 Schools Center 
5057 Woodward 
Detroit, MI 48202 
(313) 494-1100 


Long Beach Milton Sager, Director 
Curriculum Services 
Long Beach Unified School District 
701 Locust Avenue 
Long Beach, CA 90813 


Los Angeles Robert Salander 
Assistant Director of Research 
Los Angeles Unified School District 
PO Box 3307 
Los Angeles, CA 90012 
(213) 625-6389 


Memphis Dr. Joyce Weddington, Assistant Director 
Planning, Evaluation, Research and Testing 
Memphis Public Schools 
2597 Avery Avenue 
Memphis, TN 38112 
(901) 454-5450 


Milwaukee Elfred Bloedel, Administrator 
City-wide Testing Program 
Department of Educational Research and 
Program Assessment 
Milwaukee Public Schools 
PO Drawer 10K 
Milwaukee, WI 53201 
(414) 475-8258 


Minneapolis Dr. William C. Phillips, Director 
Curriculum and Student Services 
Minneapolis Public Schools 
807 NE Broadway 
Minneapolis, MN 55413 
(612) 348-6084 8 
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Nashville Thomas G. Caulkins 
Coordinator of Evaluation 
Metropolitan Public Schools 
2601 Bransford Avenue 
Nashville, TN 37204 
(615) 259-5856 


New Orleans Dr. Ellen Peckman 
Coordinator of Testing 
New Orleans Public Schools 
4100 Touro Street 
New Orleans, LA 70122 


New York City Flora O'Neil-Costelloe, Administrator 
School Liaison Unit 
Department of Educational Evaluation 
N.Y.C. Public Schools 
110 Livingston St., Room 743 
Brooklyn, NY 11201 
(212) 596-4066 


Norfolk Anna Dobson, Director 
Research, Testing and Statistics 
Norfolk Public Schools 
800 East City Hall Avenue 
Norfolk; VA 23501 
(804) 441-2319 


Oakland Alma L. Williams, Acting Consultant 
Group Testing and Assessment 
Department of Research and Evaluation ‘ 
Oakland Unified School District 
1025 Second Avenue 
Oakland, CA 94606 
(415) 836-2622 


Philadelphia Dr. Bernard Kellner 
Associate Superintendent for Curriculum and 
Instruction 
Room 309, Administration Bldg. 
Philadelphia Public Schools 
Pkwy at 21st Street 
Philadelphia, PA 19103 
(215) 299-7000 


Pittsburgh Melvin Vesely 
Testing Specialist 
Pittsburgh Public Schools 
341 S. Bellefield Avenue 
Pittsburgh, PA 15213 
(412) 622-3931 


Portland Walter Hathaway 
Evaluation Specialist 
Portland Public Schools 
PO Box 3107 
Portland, OR 97208 
(503) 234-3392 
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St. Louis 


San Francisco 


Seattle 


Toledo 


Washington, DC 


Dr. Robert DeBaluw, Director 
Research and Evaluation 

St. Louis Public Schools 

911 Locust Street 

St. Louis, MO 63101 

(314) 231-3720 


Zack Taylor, Teacher Specialist 
Curriculum Department 

San Francisco Unified School District 
2520 25th Avenue 

San Francisco, CA 94116 

(415) 731-6616 


Jane Sode, Evaluator 

Testing and Measurements 
Seattle School District No. 1 
815 Fourth Avenue N. 

Seattle, WA 98109 

(206) 587-4220 


Dr. Gerald Biernacki, Director 
Research, Development and Evaluation 
Toledo Public Schools 

Manhattan Blvd. and Elm Street 
Toledo, OH 43608 


-(419) 729-5111 


J. Weldon Greene 

Director of Program Development 
DC Public Schools 

415 12th Street, NW 

Washington, DC 20004 

(202) 724-4173 


THE COUNCIL OF THE GREAT CITY 
SCHOOLS 
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ORGANIZATION 
PURPOSE 


The Council of the Great City Schools is a non-profit educational organi- 
zation representing twenty-eight of the largest urban school systems in the country. 
Membership is limited to urban public school systems which have enrollments of over 
70,000 or are located in cities with populations of over 300,000 and urban charac- 
teristics. The Council's purpose is to promote the improvement of education in 
the Great City Schools through research, legislative advocacy and other appropriate - 
activities. For ovet two decades, the Council has been in the vanguard of urban 
education, advocating the cause of urban school systems. 


BOARD OF DIRECTORS 


The affairs and policies of the Council are governed by a Board of Directors 
comprised of the Superintendent of Schools and one member of the Board of Education 
designated from each city. The Board of Directors convenes twice each year. 


EXECUTIVE COMMITTEE 


Between the semi-annual meetings of the Board of Directors, the Executive 
‘Committee is empowered to manage the affairs of the Council. The Comnittee con- 
Sists of the President, Vice-President, Secretary-Treasurer, nine at-large members, 
and four standing conmittee chairpersons elected by the Board of Directors. The 
imnediate Past President also serves on the Executive Conmittee. 


STANDING COMMITTEES 


Four standing comnittees develop the processes critical to the effective 
functioning of the organization and advise the,Executive Committee on Council affairs: 


Needs Assessment and Program Development Committee 

I Yesponsibilities of this committee are: a) to identify and define the major 
issues and problems facing the urban schools; b) to promote research and study of 
those issues and problems; and c) to recommend programs and prepare proposals aimed 
at addressing and resolving the identified concerns. 


Pokicy Formulation Committee 
This committee has a two-fold mission: a) to review and evaluate past Council 


policies in light of current urban problems and b) to provide leadership and exper- 
tise for exploring urban issues, developing urban education policy options, and 
recommending specific policy changes impacting on urban schools. 


Legislative Advocacy Comittee 
1s conmittee secks to mobilize the resources of member districts to work 


effectively with legislators and other policy-makers in the adoption and implemen- 
tation of legislation favorable to the education of urban youth. It is most con- 
concerned with the issues of equality of educational opportunity, quality educational 
prograns for city young people, the adequate funding of mandated programs, and 
equitable financing of urban school programs. 


Communications Committee 


ihe purpose of this committee is to improve the relationships and comnunication 
between Council members, the national education community, political leaders and 
‘the public. 
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CITY 


Atlanta 
Baltimore 
Boston 
Buffalo 
Chicago 
Cleveland 
Dade County 
Dallas 
Denver 
Detroit 
Long Beach 
“Los Angeles 
Memphis 
Milwaukee 
Minneapolis 
Nashville 
New Orleans 
vy New York City 
.Norfolk 
Oakland 
Philadelphia 
Pittsburgh 
Portland 
St. Louis 
San Francisco 
Seattle 
Toledo 


Washington, D.C. 


"_. 


BOARD OF DIRECTORS 


SUPERINTENDENT 


Alonzo A. Crim 
John, L. Crew 
Robert Wood 

Eugene T, Reville 
Joseph P. Hannon 
Peter Carlin 

J. L. Jones 

Linus Wright 
Joseph E. Brzeinski 
Arthur Jefferson 
Frances Laufenburg 
William J. Johnston 
Willie W. Herenton 
Lee R. McMurrin 
Raymond G. Arveson 
Elbert D. Brooks 
Gene A. Geisert 
Frank J. Macchiarola 
Albert Ayars 

Ruth Love 

Michael P. Marcase 
Jerry C. Olson 
Robert W. Blanchard 
Robert E. Wentz 
Robert F. Alioto 
David L. Moberly 
Donald Steele 
Vincent E. Reed 


BOARD MEMBER 


Benjamin E. Mays 
Howard Marshall 
Paul R. Tierney 
Florence Baugh 
Louise C. Malis 
Joseph M. Gallagher 
G. Holmes Braddock 
Jill Foster 

Omar D. Blair 
George Bell 
Elizabeth Wallace 
Kathleen Brown Rice 
Frances Coe 

Lois Riley 

James Pommerenke 
Isaiah T. Creswell 
Mack J. Spears 
James F. Regan 
Joseph H. Strelitz 
Barney E. Hilburn 
Arthur W. Thomas 
Mary Jane Jacobs 


Donald W. Williams 
Myra Kopf 

Richard J. Alexander 
Samantha Adams 
Bettie Benjamin 


Vice President 


Arthur Thomas 
Philadelphia 
Board Member 


James F. Regan 
New York City 
Board Member 


Jill Foster 
Dallas 
Board Member 


Elbert D. Brooks 
Nashville 
Superintendent 


Commmications 


Bettie G. Benjamin 
District of Columbia 
Board Member 


OFFICERS 1979-8) 


President 


Alonzo A. Crim 
Atlanta 
Superintendent 


Secretary/ Treasurer 


Robert Blanchard 
Portland 
Superintendent 


EXECUTIVE COMMITTEE 


At-Large Members 


Arthur Jefferson 
Detroit 
Superintendent 


Ruth Love 
Oakland 
Superintendent 


Florence E. Baugh 
Buffalo 
Board Member 


Standing Committee Chairpersons 


Needs Assessment § Program Development 


J. L. Jones 
Dade County 
Superintendent 
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Past President 


Louise C. Malis 
Chicago 
Board Member 


Marilyn A. Borea 
Minneapolis 
Board Member 


Lee R. McMurrin 
Milwaukee 
Superintendent 


Omar D. Blair 
Denver 
Board Member 


Legislative Advocacy 


William J. Johnston 
Los Angeles 
Superintendent 


Policy Formulation 


Robert Wood 


Boston 
Superintendent 


QOUNCIT, STAFF 


Samuel B. Husk, Executive Vice-President 
Milton Bins, Executive Assistant and Senior Associate 
Alvin Townsel, Research § Planning Associate 

_Joyce Walker, Administrative Secretary 
.Michael Casserly, Research Specialist 
Deborah Pierce, Secretary 
Gwendolen Ingraham, Secretary 


PROJECT STAFF 


Youth Employment Assistance Project 


Milton Bins, Project Manager/Director 
Reva Siegel, Project Coordinator 
Robert Wigington, Project Assistant 
Jo Coleman, Secretary 


Urban Education Studies 


Frances Chase, Director 
William Bell, Research Assistant 
Valerie Knox, Research Assistant 

Linda Soliz, Research Assistant 
' Mary Sale, Secretary 


